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THE TRAINING OF TEACHERS 
By Suri A. D. C. PETERSON 
Director, University of Oxford, Department of Education 


HE responsibility for training teachers 
in England and Wales is shared between 
the State, the Universities, and, to a much 
lesser extent, the Churches. In broad terms, 
the State is responsible for finding the 
money and the Universities for the content 
of courses and the maintenance of academic 
standards. The Churches, which. played so 
great a part in the 19th century and founded 
many of the early Teacher Training Colleges, 
still maintain control of many Colleges, 
aided by generous grants from the State and 
under the general control of the Universities. 
The training of graduate teachers normally 
consists of a one-year course at a University 
Department of Education. There are 17 of 
these Departments, training approximately 
3,000- graduate students each year. 

For the graduate, the year of pedagogical 
training follows immediately after the first 
degree, and until the degree has been taken 
there is no difference between his Univer- 
sity education and that of other graduates 
who do not intend to become teachers. 
Indeed it is quite normal for a graduate to 
delay the decision to become a teacher until 
the last year of his degree course. Nor is it 
yet obligatory in England and Wales for a 
graduate to receive any pedagogical training 
at al. He is entitled, as a University 
graduate, to teach in any school, whether 
independent or maintained by the State, 
without specific professional training. About 
23% of graduate teachers in schools are at 
present untrained. A considerable expansion 
of University Departments of Education is 
taking place at present in the hope of reduc- 
ing this figure. In Scotland, on the other 
hand, many graduates take a pedagogical 
training concurrently with their academic 


degree, and professional training for gradu- 
ates, either then or after the academic 
degree, is compulsory. 

Non-graduate teachers are trained at 
Teacher Training Colleges, financed, like most 
of the educational system, jointly by the 
Central Government and Local Authorities. 
Entering these Colleges at about the age of 
18, they take, at present, a two-year course 
in which further academic education is com- 
bined with pedagogical training. This course 
is to be extended to a three-year course in 
1960, and at the same time the size and 
number of the Colleges is to be extended 
to provide an additional 12,000 places. 

It is noticeable, therefore, that there is a 
difference between graduate and non- 
graduate training, since the non-graduates 
receive their higher education in a College 
reserved for future teachers and the propor- 
tion of untrained non-graduate teachers in 
the schools is negligible. 


INSTITUTE OF EDUCATION 


Both types of training institution—the 
University Department and the Teacher 
Training College—are united as members of 
an Institute of Education. This is normally 
a University body. But it is typical of the 
flexibility of English educational practice that 
this is not so in the Cambridge area, where 
the Institute of Education is separate from 
the University and directly responsible to the 
Ministry. The same sort of flexibility can 
be seen in the arrangements for the Govern- 
ment of the Teacher Training Colleges which 
may be controlled, through a Board of 
Governors, either by a Local Education 
Authority or by one of the Churches. In all 
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cases, the bulk of the finance is provided by 
the State. f 
The function of an Institute of Education 
is to promote co-operation between the differ- 
ent Departments, Colleges and Schools in its 
area, to provide practising teachers with 
further opportunities for training, study or 
research in education, and to supervise the 
standards of Teacher Training. Although, 
therefore, the Departments and Colleges con- 
duct their own final examinations, it is the 
Institute which is ultimately responsible for 
the standard of these examinations and which 
recommends successful candidates to the 
Ministry of Education as “qualified teachers”. 

The same freedom in planning the nature 
of. the.course which prevails in the English 
educational system as a whole is found also 
in Teacher Training. Each University 
Department or Training College is free to 
plan its own course within the general frame- 
work approved by the Institute of Educa- 
tion.. Different Departments and Colleges 
will therefore specialise in particular forms 
of Training.: At London University, for 
instance, there is a special course for teachers’ 
training to work in tropical areas ; and many 
of the Training Colleges have special courses 
in such subjects as rural science, music, or 
physical education. There are three special 
Colleges for the training ೦% teachers in tech- 
nical colleges, 15 for domestic science, 7 
for physical education, and 16 for arts and 
crafts. 

‘Apart from these specialist colleges, there 
are more than one hundred General. Train- 
ing Colleges. In these, the course normally 
consists.of pedagogical training carried on 
concurrently with further personal educa- 
tion in literature, mathematics, the natural 
or the social sciences. It is comparatively 
rare for a Training College to offer courses 
in foreign languages, since the majority of 
Training College students teach in the Pri- 
mary or Secondary Modern Schools, in which 
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foreign languages form a small part of the 
curriculum. The teaching of foreign lan- 
guages in the higher forms of the Secondary 
Modern Schools is increasing, however, and 
there is a similar increase in their study in 
Training Colleges. 


PRACTICAL EXPERIENCES 


In both Training Colleges and University 
Departments of Education great stress is laid 
on practical experience in the class-room, 
and all theoretical teaching about Education 
is related to practical experience. A gradu- 
ate in a Department of Education usually 
spends one-third of his training year in 
practical experience attached to a secondary 
school, where he first observes: experienced 
teachers in practice, then teaches under some 
supervision himself, and finally takes over 
full responsibility for a number of classes 
himself. Theoretical Psychology and the 
History of Education are usually treated in 
a very introductory fashion, and the normal 
English attitude is that the teacher who has 
been introduced to these studies in his train- 
ing course can, if he wishes, pursue them 
more realistically when he has had some 
practical experience. 

- The expansion of the University Depart- 
ments and Training Colleges and‘the exten- 
sion of the Training College Course to three 
years marks a most important development 
in English Teacher Training. The policy on~ 
the whole.is to increase the size rather than 
the number of the Colleges, and to promote 
mixed. rather than single-sex colleges and 
general. colleges rather than specialised. At 
the same time, the extra year will narrow 
the gap between the educational standard of 
the non-graduate and the graduate. All this 
is part of a wide movement in England today 
to break down barriers between different 
types of education and between formal edu- 
cation and the social and industrial life of 
the people. 


ACHIEVE GREAT THINGS 


‘OUR: country requires heroes ; be heroes. 

- Stand firm like a rock. Truth always 
triumphs. What India wants is a new elec- 
tric fire to stir up a fresh vigour in the 
national vdins. Be brave. Say, brothers, 
“The soil of India is my highest heaven, the 
good of India is my good”. 
. All great undertakings are achieved 
through mighty obstacles. Put forth your 


manly effort. Summon up all your powerful 
nature, and this whole universe will lie at 
your feet. No need of looking behind. 
Forward! we want’ infinite energy, infinite 
zeal, ‘infinite courage, and infinite patience, 
then only the greatest things are achieved. - 


- —Swami Vivekananda. 
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_ CONDUCT AND METHOD OF‘ EXAMINATIONS * 
; By SHRI MUMTAZUDDIN , 
Secretary; Board of Secondary Education, Madhya Pradesh, 


PERCEIVING, conceiving and judging, are 

“the first three elementary processes of 
the human mind. As soon as we have 
observed ‘a certain phenomenon and under- 
stood it in relation to others of the same 
class, we start judging it as good or bad, 
right or wrong, the. judgment depending 
upon certain criteria which we have deve- 
loped either from our informal experience or 
formal training. 

It is this faculty or ability which enabled 
the primitive people to distinguish between 
the edibles and the inedibles, sounds of 
friendliness from those of danger, places of 
safety from places of risk and so on. And 
it is the gradual refinement of this skill in 
judging that has resulted in the growth of 
intelligence, and the consequent develop- 
ment ‘of the human race, men deciding at 
every’ juncture upon the right course of 
action and pursuing it with’ determination, 
often at the risk of criticism and sometime 
persecution. ` ; 

Instances could be quoted from history 
as also from scientific discoveries and«inven- 
tions to show that man has made mistakes 
in the course of judging. But at that stage 
of human development and environmental 
forces what appeared to be the right solu- 
tion was acted upon. Later on, when condi- 
tions changed and understanding improved 
better decisions were taken and the course 
of action was accordingly modified : or, 
changed. ti 
` It would thus appear that judgment, be it’ 
right or wrong, is inescapable. It is a part 
of our nature. The only course left to us 
is to profit by our experience and mistakes: 
and continue refining this sense of judgment 
so that our decisions and pronouncements 
are as faultless as possible. 

To come nearer home, examination in the 
field of education is an attempt to judge what 
an individual has attained in the various 
areas of contemporary knowledge and how 
much skill he has developed in utilizing this 
knowledge for the development of self and 
society. This judgment is made against 
certain criteria. 


* The Presidential Address at the Examination Section 
of the 34th All-India Educational Conference held at 
Jabalpur in December 1959, - 


The -medieval Universities, which were 
bunches of learned men whose craft was 
teaching, designed examinations to test one’s 
fitness to teach. The tests at Bologna and 
Paris comprised of private viva-voce exami- 
nation, exposition of set passages from law, 
maintenance of a thesis against opponents 
and delivery of a public speech. Later, 
when faculties of Medicine and Science were 
added to Universities, practical examinations 
were also included. 


In order to select suitable candidates for 
the Universities, which were still dominated 
by men of letters, Entrance Examinations 
called by different names in different regions, 
were instituted and were dominated by 
University authorities. The curricula, methods 
of teaching, school organisation and the 
system of internal examinations in secondary 
schools were all tuned to University require- 
ments. In our country during the British 
period, the needs of administration were 
added to the needs of Universities and hence 
we developed an educational system compris- 
ing of examinations dominated by verbalism 
and that too in the written field, because 
on account of a large number of candidates, 
oral examinations became a practical impos- 
sibility. This resulted to a large extent in 
rote memorization and reproduction of 
answers to expected questions. This was 
not all.. The evil projected itself beyond 


, tolerable limits. Enthusiastic, and must I 


say, sympathetic educationists, came for- 


' ward in large numbers to help the candi- 


dates with keys, notes, short-cuts to success, 
readymade answers, etc., etc., and flooded the 
market with the fruits of their labour. 


. Thanks to these books, the studies of two 


years were compressed into as many months 
with the result that the real teacher was 
thrown out of gear. Not satisfied even with 
this, the. mind of the candidates started 
working in another direction. They started 
having recourse to unfair means and deve- 
loped this technique into an art. And, it 
would need a research worker to fathom the 
deep depths of this newly discovered black 
art. Thus these examinations have become 
not only out-of-date but also a menace to 
the individual as well as to the society, and 
we have to think afresh the criteria against 
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which we shall judge the attainments of our 
pupils which, in turn, will set right, the 
curricula, methods of teaching and school 
organisation almost automatically. 

Examination reforms have been seriously 
engaging the attention of educationists for 
quite a few years in the past. The Calcutta 
University Commission recommended that 
the Matriculation Examination should be 
freed from University requirements and con- 
trol, sharing of responsibility in judging 
pupils’ attainments with actual class-room- 
teachers, and instituting a system of visiting 
examiners to assess attainments, particularly 
jn fields which do not admit of written exami- 
nations but which are essential aspects of 
pupils’ growth. The Zakir Hussain Com- 
‘mittee stressed the need for judging school 
efficiency and thus gradually giving more 
and more status to teachers in educating and 
judging the attainments of their pupils. 
More recently, the Government of India 
invited Dr. 5. Benjamin Bloom to study the 
problem of Examinations in India and sug- 
gest measures for improvement. 

The Ministry of Education have appointed 
an Examination Unit which is working on 
the problem. A Conference of the Secretaries 

‘of Boards of Secondary Education and re- 
presentatives of the Universities conducting 
the Secondary School Examination was held 
at Delhi in September last to consider exa- 
mination reform.’ Thus the administrative 
set-up at present is very congenial for tak- 
ing effective measures of improvement. It is 
up to us, workers in the field, to rise to the 
occasion and contribute our mite to the 
solution of this problem. ; 

If we set ourselves thinking about exa- 
mination the first thing that strikes our 
mind is “What do we want to test?” The 
answer is, “The degree to which the child 
‘has acquired knowledge, skill and ability 
appropriate for his age”. And then a second 
question poses itself: “What should be the 
criteria of judgment ?” The probable answer 
may be, the knowledge, skills and abilities 
required of a citizen in a democracy, ೩ citizen 
who would be ‘able to live a life satisfying 
to self and at the same time contribute his 
best for the development of the society. 
Naturally. then, we come to the conclusion 
that examination has to be an integral part 
of education, adopting various forms, suitable 
for different age-groups and fields of know- 
ledge, skills and abilities, serving every time 
the role of a teller, telling how much has 


been attained, and how much remains to be 
attained. Its pronouncements will guide the 
teacher to adopt suitable methods of instruc- 
tion, activate the child for proper choice of 
curricula and methods of work, enable the 
Universities to decide upon the fields in which 
the child should undertake specialised courses 
and suggest to the employers the type of 
work which this child would be able to per- 
form with satisfaction to self and to society. 
Thus its. chief function will be that of guid- 
ance, selection being incidental. 

In order that examination may discharge 
this important role, it is necessary that the 
community should be gradually made to 
realise that society should do all it can to 
provide adequate means of education to the 
young and opportunities for making a descent 
living in their field of specialisation. This 
will put an end to frustration and consequent 
indiscipline during and after education. 

We may now consider some of the immedi- 
ate problems concerned with the conduct and 
method of examinations in our country. 
There is a Board of Secondary Education in 
almost every Province and in some the Inter- 
mediate Examination is also conducted by 
the Board. This raises the problem of the 
number of candidates under the jurisdiction 
of a Board. Thousands and thousands, and 
in a few, actually lakhs of examinees take 
the examination. We must admit that it is 
well nigh impossible for one Board to manage 
the examination of such a large number of 
candidates. And yet this is done, perhaps 
at the cost of efficiency and standards. In 
the case of higher education where the num- 
ber of examinees is comparatively small, 
there is more than one University in every 
big Province to conduct the examinations. 
Similar arrangements could be made in the 
field of Secondary Education by establishing 
two or three Boards on manageable: regional 
basis and constituting a co-ordinating body 
representing all such Boards for the purpose 
of uniformity of standards and efficiency. Ib 
may be desirable to have some such body at 
the inter-State level also on the model of 
the Inter-University Board of the Govern- 
ment of India. 

Teachers’ help is indispensable in setting 
papers, valuing answers and judging per- 
formances of examinees. We have to depend 
on them for these and various other types 
of confidential work and we have found them 
competent. : Why not go a step further and 
rely on the school assessment of the sessional 
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work of their students. A number of State 
Boards of education are sharing 20% of 
marks with the schools. The common com- 
plaint in this respect may be that this assess- 
ment is sometimes partial and often exag- 
gerated. In Madhya Pradesh we have tried 
the experiment for the last three years and 
found that the school assessment is gradually 


/ 0600771738 more objective and accurate. We 
| may appoint a committee to scrutinize school 
* assessment and empower it to visit schools 


and examine their records. Through instruc- 
tions and healthy criticism, it may not be 
difficult to attain uniformity in assessments. 
After this has been achieved the share of the 
school could be increased gradually even to 
100%. 

As regards types of questions set in the 
examination papers much has been said 
against the traditional type. But recent 
researches by John and Ruth Stalnaker and 
A. E. Traxler and H. A. Anderson and others 
have shown that if careful attention is paid 
to the formulation of questions and sufficient 
care is taken to value the ability and skill 
as against knowledge’ only, essay-type of 
questions could be as reliable as objective 
tests. As pointed out by Dr. Bloom and 
others the questions should be based on objec- 
tives and evaluation of the pupils’ behaviour 
patterns rather than on elicitation of certain 
docketed and stored up facts of knowledge. 
Several short answer questions can be asked 
with the essay-type but mixing up objective 
tests with the essay-type may create diffi- 
culties in valuation. The former tests 
have to be given keeping in mind the time- 
limit and scoring standards. Mixing up the 
two types of questions often vitiates correct 
evaluation. 

There is need of attaching a full-time re- 
search section with every Board. The former 
All-India Council for Secondary Education 
took an: initiative in this direction but the 
work has to be pushed ahead. Such a sec- 
tion should be considered indispensable for 
every Board. It should work on improving 
the examination questions, preparing a pool 
of such questions, standardising objective 
tests in various areas and studying and 
analysing the final results. It should com- 
pare teachers’ school assessment with test 
results and suggest how it can be improved 
and made objective. It should help the 
teachers to assess properly pupils’ skills, 
abilities. and character traits. Training 
Colleges and some other institutions may be 
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doing some such: work in isolation but it is 
necessary that Boards should take up this 
work in co-ordination and appoint a research 
section fully charged with the work of 
improving the technique and method of 
examinations, 

As far as the training colleges are concerned 
they should give due place to evaluation 
techniques and methods of internal assess- 
ment in their syllabi so that the future teach- 
ers may go out as good valuerg and examiners 
of the pupils’ work. The Training Colleges 
have included it in their syllabus but it is 
mostly in the form of what Dr. Whitehead 
would call ‘fragmentary knowledge’. Some 
practical training should also be insisted 
upon along with the theoretical information. 

It is said that classification in examination 
is not a true assessment of the pupils’ attain- 
ment. Merely a statement of marks with 
categorisation is meaningless unless it is 
accompanied by a clear picture of the type 
of schooling the pupil has undergone, the 
areas of his specialisation, his extraordinary 
abilities and character-traits and the recom- 
mendations for his future education or 
employment by the school authorities. We 
may do away with the dubbing of a pupil 
with a division and give him a statement of 
marks which might show where his special 
achievements in the examination lie. This 
with the cumulative record of the pupils’ 
progress may help to determine the interest 
and potentialities of the child for further 
education or employment. 

In the Maha Koshal Region of Madhya 
Pradesh, Cumulative Record Form has been 
introduced in every School. The Board pub- 
lished two lakhs of these record forms and 
insisted on schools keeping a complete record 
of the child’s interests and progress. Such 
a record with the statement of achievements 
at the final examination may go a long way 
in giving a fuller picture of the pupil. 

In recent times a large number of failures in 
the Matriculation Examination has attracted 
the attention of the people and educationists 
alike. Conferences and committees have met 
to discuss the ways and means of improving 
the results. But an alarming trend notice- 
„able in certain quarters is the emphasis on 
raising the percentage of passes by deleting 


this subject or making that optional, by lower- - 


ing the minimum pass marks or awarding 
grace marks. Permit me to say very clearly 


that the remedy does not lie this way ; such. 


* (Contiruzd on page 2(5) ` 
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PROBLEMS OF SECONDARY EDUCATION* 
By SHRI THAKORLAL S. THAKORE 


Principal, Diwan 


SECONDARY EDUCATION—THE WEAKEST LINK 
ಎ. ಓಟ EDUCATION is regarded as 
the weekest link ; to my mind, it should 
be the terminus for a large majority of our 
students who, by that time, should begin 
to earn and help their parents. Screening 
should start at that stage and Government 
should regard that much qualification as 
essential for service. Only the gifted ones 
should be allowed to go to Universities. The 
mass exodus to Universities should be more 
rigorously checked than the floods of the 
` Brahmaputra or the Kosi. That would solve 
problems of indiscipline; want of accommoda- 
tion and unemployment and would be a boon 
to parents. 


EssENTIAL PRELIMINARIES FOR A GooD PLAN 
OF SECONDARY EDUCATION 


A plan of Secondary Education will not 
succeed unless we look at the base of Primary 
Education which has been paralysed during 
the last ten years by :— 

(1) Neglect of basic subjects such as 
Arithmetic, Mother-tongue; (2) Undue 
importance given to crafts which have no 
relation to daily life ; (3) Neglect of primary 
teachers who are the very base of Primary 
Education; (4) Overloaded syllabus and 
extra-curricular activities ; (5) Early school- 
ing; (6) Very rapid expansion of Primary 
Education at the cost of quality; (7) A 
wrong approach to Basic Education. 

The following remedies should be adopted 
to make the plan successful :— 

(1) Primary Education must begin at 6 +, 
not 5+. It should be free but not compul- 
sory. Unwilling children should not be 
dragged and parents should not be punished 
at an annual cost of Rs. 8 Crores ; (2) Empha- 
sis should be given to Arithmetic, Mother- 
tongue, good habits and good handwriting ; 
(3) The syllabus should be lightened and 
extra-curricular activities should be con- 

trolled ; (4) Further implementation of Basic 
Education must be seriously considered as 
it has failed ; (5) Welfare of primary teachers 
should ‘be given top priority. 


* Summary of the Presidential Address at the Second- 
ary Educational Section of the 24th All-India Education 
Conférence held at Jabatpur in December 1900, 
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ALL-INDIA PLAN FOR SECONDARY EDUCATION 


After these remedies are adopted, Second- 
ary Education must be planned on the follow- ', 
ing basis :— i 


(1) A student should not be allowed to | 


enter a secondary school till he is 10+; 
(2) A certain standard of physical fitness 
must be regarded as essential for admission ; 
(3) Subjects like Mathematics and Science 
should not become too elementary ; (4) Too 
many options should not be given. Students 
should not be encouraged to select easy sub- 
jects. They must be made to work hard. 
Hence there should be more compulsory sub=. 
jects and greater importance should be given 
to quality than quantity ; (4) Mother-tongue, 
Mathematics and Science must be studied 
well; (5) A vigorous test should be taken 
when students are in Std. VII. Only those 
who stand the test should be allowed to go 
further ; (6) Screening of students should 
begin in Std. X. Those who are g'fted should 
be given subjects at a higher level, and may 
be allowed to go to Universities ; those who 
are mediocre should be allowed to study 
subjects at a lower level and should be fit 
for employment ; (7) Spinning and weaving 
have failed as a. craft and hence a better 
practical craft should be selected; (8) A 
student should not be allowed to enter a 
University till he is 17+. He should be 
admitted on merit only ; (9) Students must 
be made to work hard daily ; (10) Numbers 
in classes and schools should be controlled. 
All States must adopt a common pattern 
of education. We cannot solve the problem 
of education if we allow some States 10 teach | 
English optionally and some compulsorily ; 
some States teach English for seven years 
and some for four years. Some States have 
five years, some six years, and some seven. 
years of Secondary Education. : 


Some ALL-INDIA PROBLEMS 


1. Craft and Basic Education.— The intro- ; 
duction of craft is.due to its advocacy by 
Mahatmaji to whom spinning and weaving 
were the dearest. He wanted to create rural 
India: of his dream. The Government of: 
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crafts have failed to make any appeal. Basic 
Education is also adopted with a devotional 
approach and has failed as is borne out by 
the Report of the Assessment of Basic Edu- 
cation by the Government of India. It is 
more Gandhian to acknowledge the failure 
and find out a better craft. I strongly recom- 


j mend the Russian system which is more 
| basic in the real sense of the term. 


2. Physical Education.—Physical Education 
during school hours in a hot country like 
India is an absurd proposition. Hence it is 
neither impressive nor inspiring. It should 
be treated as an All-India problem. Three 
Five-Year: Plans have created millions of 
kilowatts of energy and horse-power but 
gymnasia which manufacture man-power and 
energy to combat aggression do not find a 
place in any Plan. Government spend large 
amounts on gigantic plans; it provided a 
gigantic college for Physical Education at a 
cost of nearly 80 lakhs of rupees to prepare 
80 teachers per year. It spends 2 crores of 
rupees annually for Sports Council. But 
they have no money for gymnasia. Govern- 
ment can find 58 lakhs of rupees for National 
Discipline Scheme which is wasteful. There 
are many schemes and all during school 
hours, such as A.C.C. or N.C.C. Government. 
should give up the idea of having too many 
schemes and evolve a basic programme of 
Physical Education to be undergone in the 
morning or evening. Government should 
aim at preparing a few well-trained youths 
than many half-baked youths. 

.3.. Discipline—The following remedial 
measures should be adopted to improve disci- 
pline which is also an All-India problem :— 

(1) Politicians and leaders should cease 
giving sermons on discipline: They should 
establish better standards of conduct on 
political platforms and in Assemblies and 
Lok Sabha. Dubious methods adopted by 
legislators and ministers and sometimes by 
Chief Ministers cast a dark shadow. Nepot- 
ism and corruption indulged in by relatives 
of men in power must be dealt with a strong 
hand to create discipline among the younger 
generation ; (2). Parents and teachers must 
maintain ೩ dignified attitude in their daily 
life; (3) Raw politicians should not be 
allowed to dabble in education ; (4) Head- 
master must be invested with more powers 
to deal with cases of gross indiscipline and 
misconduct. They should not be left to the 
mercy of the highest officials. They. must 


. have a right of corporal punishment which 


must be exercised judiciously ; (5) Political 
parties must evolve a code of honour not to 
utilise students for political purposes, proces= 
sions, . and prabhat-pheries. Government 
should not also use them to boost their publi- 
city. They must be left to study alone. 
Khrushchov was right when he said, “Each 
one, irrespective of the position of his parents, 


- must have only one road to study and on 


acquiring knowledge to work”; (6) Parents 
should take a greater care of the education 
of their children. They should not think that 
their duty is to supply the necessary quota 
to schools and that, it is the function of 
teachers alone to educate their children ; 
(7) Indiscipline and truancy should be dealt 
with a strong hand. Strikes, hartals and 
fasts must be banned by the united front 
of schools, parents and Government; 
(8) Children under 16 should not be allowed 
to go to cinemas unless they are accompanied 
by elders; (9) Numbers in schools and 
colleges should be considerably reduced so 
that teachers can remain in contact with 
them. 

We should not fail to adopt important 
features of educational systems of even Com- 
munist countries. I recommend the “Pupils’ 
Rules” enforced in the Russian System, some 
of which are :— 

(1) To study diligently; (2) To attend 
class regularly, implicitly carry out the 
instructions of the Headmasters and teachers ; 
(3) To be neat and modest; (4) To behave 
decorously at the lesson, in school, in the 
street and in public places; (5) To be polite, 
considerate and courteous to old people, small 
children, the weak and the sick and {o give 
them every assistance; (6) To obey their 
parents, help them and look after theic small 
brothers and sisters. ೆ 

4, Nutrition.—Another All-India problem 
is the problem of nutrition which is given 
top-most priority in the Directive Frinciples 
of the Constitution. But the Directive 
Principle is followed more in its breach and 
bad adulterated food has been thrust down 
the throats of our younger generation even 
at a heavy cost. The following measures 
should be adopted :— ¥ 

(1) Good milk must be made available 
at 2 cheaper rate; (2) The use cf milk and 
wheat should be encouraged. If milk is not 
available or is costly, “drinlz-more-dal’ 
campaign should be carried out; (3) Habits 
for taking nutritious food must be fostered. 
Likes and dislikes in food should go; 
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(4) Students should be encouraged to bring 
tiffin from home and should be discouraged 
from buying from hawkers; (5) Supply 

of adulterated food must be regarded as a 

capital crime. 

5. Recognition of Federations.—Another 
problem of All-India importance is the recog- 
nition of Federations of Teachers’ Federa- 
tions. Federations of workers, bank clerks 
and Government servants are recognised but 
not those of teachers on whom the func- 
tioning of democracy depends. States should 

+ not shudder at the idea that it will lead to 
Trade-Unionism among teachers. States 
should give up imposing humiliating condi- 
tions upon Federations for recognition. 
Recognition of Federations will create con- 
fidence among teachers who will play a good 
role in shaping and implementing educational 

policy. Active co-operation of teachers is 
absolutely essential in view of gigantic 
schemes of educational and social reconstruc- 
tion. Government will get more educational 
and even political wisdom by intimate con- 
tact with leaders of teachers who should be 
watch-dogs of democracy. 

6. Higher Secondary Schools.— The scheme 
of All-India Council for Secondary Educa- 
tion for Higher Secondary Education formu- 
lated in 1956 is blindly followed by several 
States owing to allurements of Laxmi from 
Government of India. Some States have sim- 
ply changed overnight labels of schools from 
“High Schools” to “Higher Secondary 
Schools”. The Bengal Government showed 
‘the maximum haste in implementing the 
Scheme in 1957. The Draft Syllabus in 
Mathematics and Science for the S.S.C. 
Syllabus is equivalent to the Inter-Science 
Syllabus and it is strange that States are 
supplying hydraulic pressure even when 
educational standards are falling and good 
teachers are not available. This ostrich-like 
attitude of States would be fatal to education. 
This Scheme can be accepted only if the 
period of tuition in the secondary stage is 
increased by one year. That would make 
Secondary Education complete for a majority 
of students. 

7. Fal of Educational . Stanidards.— 
Another question of All-India importance is 
the fall of educational standards which has 
taken place in spite of huge investments 
after education. This is due to our false 
idealism, tragic indifference to realism and 
an indecent habit of creating records in the 
world that India has “done” something which 


other countries have, failed to do. “The fall 
is due to the fact that, the politician has 
dominated the field of education and edu- 
cationists have preferred to remain in the 
background. The fall of educational stand- 
ards is primarily due to causes mentioned 


already. 


8. Moral Education —Another important’, 
importance is } 
moral education which cannot be imparted ` 


problem ‘of All-India 
by chanting verses or hymns from the 
Bhagavad Gita or Koran or the Bible. That 
can be done by developing character, integrity 
and decency of conduct in public and private 
‘life. Our leaders should lead the country 
along those lines by destroying the avenues 
of grabbing gold and power which is more 
intoxicating than alcohol. A prohibition 
programme of that nature is essential for 
moral education. An army of teachers 
devoted ‘to : Saraswati should be raised to 
destroy dragons of casteism, communalism 
and linguism and bury them fathoms deep. 
That will deliver a message to our young 
generation and they will grow in a chaste 
atmosphere without any sermons. 

9. Examinations.—Another All-India prob- 
lem is the problem of examinations for 
which so much research work is being done. 
We’ are too much examination-minded. 
Public examinations are too much with us. 
Examinations are like ghosts to children. 
The attitude can be removed by the follow- 
ing :— 

(1) Annual examinations should not be 
held every year but at definite stages; for 
instance, when a boy completes Std. IV, ‘VII 
and IX. All intermediate annual examina- 
tions should be abolished ; (2) There should 
be a public examination in XI standard 
only ; (3) Students should be promoted by 
periodic tests taken all the year round sa 
that they will naturally work hard; 
(4) Objective tests and essay-type tests 
should be blended ; (5) Oral tests should ‘be 
encouraged ; (6) Greater importance should 
be given to day-to-day work and behaviour 
even in annual examinations; (7) Much 
importance should not be attached tò annual 
examinations. 

Educationists must start their experiments 
of exam‘nation reform in their own way to 
remove this examination-mindedness. They 
should come out of the stage of discussion 
and Government should allow schools to do 
experiments. 
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10. Grandiose Schemes.—Rivers are in spate 
in monsoon; Government of India is in 
spate.in March when the budget is presented. 
People are asked to tighten up their belts 
put enormous sums are provided for schemes 
that are not of urgent or paramount import- 
, projects, tamashas, 
cultural activities, 
youth festivals, publicity, swimming pools, 
open-air theatres, etc. These lead our young 
men away from concentration and a devoted 
rigorous life of study and hard work to an 
easy-going life of ga‘ety and pleasure. Ours 
is not a land of dollars like America. This 
attitude can hardly develop manhood among 
our younger generation. 


The beautful pendal in 
which the $4th All-India 
Educational Conference 
was held last December at 
Jabalpur. 


—C.urtesy: SITU. 
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11. Education and the Moral Crisis—The 
greatest enemy of education in india is the 
moral crisis through which India is passing. 
That’ crisis-is created by politicians out of 
lust ‘for: gold’ and’ power. Educationists 
must impress upon them that investments 
in moral values of integrity, decency of 
conduct, good social behaviour are far more 
productive than investments in iron and steel. 
The steel frame of character of our youth 
should be our main target of production. 
Educationists, parents and politicians should 
offer a united front to establish the base 
of education. That alone will make our 


educational system basic and make our young 
men and women worthy citizens of Inde- 
pendent India. 


‘The vast gathering at ` 
the 34th All-India 
Educational Conference, 
Jabalpur. 

— Courtesy : SITU. 
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METHODS AND EQUIPMENT OF A MATHEMATICS TEACHER? 
3 By Pror. C. N: PATWARDHAN, Bombay 


HE role of Mathematics in the new pattern 

of education, the saying Un-mathematicien 
de plus, un home de moins and the humorous 
observation that there is a species of human 
beings called—home mathematicus, do no 
Jonger claim popularity even among those 
who hate mathematics. Yet, mathematics as 
a subject rema‘ns unloved, its terror gives 
it a place of necessary evil in the scheme of 
studies at the primary and secondary level. 
The teacher of Maths is wanted and valued 
and priced because of this terror. The role 
of Maths in our primary ‘and secondary 
schools has yet to be properly made known 
to pupils and guardians. 

This basic concept’ of Maths has to be 
understood by the teacher first. The equip- 
ment needed by the Maths teacher may 
be taken as of top priority. A recent survey 
in Bombay (Shri A. H. Mulla—Problems of 
Secondary 507001 Tcachers) showed that 
usually a teacher of a subject in a secondary 
school is one who has. to start learning the 
subject after he chooses to teach it in second- 
ary school. The competition with employing 
agencies leaves education only to those who 
are left out. Particularly for the teaching of 
English and Maths we experience the Jack 
of the essential equipment, namely, the study 
of the subject itself. Circumstances do not 
leave us any choice but to accept such 
teachers as can be persuaded by the allure- 
ments of tuitions to choose to teach Maths. 
It is nec’ssary, therefore, to equip the teacher 
of Maths with the knowledge of Maths. 

To enable the teacher to learn and teach 
Maths sufficient prov'sion has to be made in 
the school for suitable books on the subject 
of Maths mainlv relating to the four import- 
ant fundamentals Numbers, Measure, Size 
and Scale. Very few books give him such 
onportunit‘es to reach the fundamentals 


though many books may try to acquaint him . 


with the applications of the fundamentals. 
The popular and possibly the first book of its 
type is “Mathematics for the Millions” by 
Hogben. But recently we have auite a new 
type is Mathematics for the Millions by 
mathematical fundamentals to socio-economic 
environments like From Barter to Money, 


* Synopsis of a talk given at the District Headmnst-r1’ 
and Mathematica Teachers’ Seminar at Ankleshwar 
recently. 
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being the Story of Money by A. E. Dixon, 
P.T.I. Book Depot, Lucknow. Or What is 
Time ? What Time is it ? by M. Ilin, London, 
George Routledge and Sons. i 

The Maths teacher has also to be equipped, 
with the knowledge of the intimate relation- | 
ship which Maths has with other branches + 
of knowledge like physics, astronomy, 
medicine, literature, music, etc., and for this 
purpose, too, we have no suitable opportuni- 
ties given to the Maths teacher. 

To differentiate between measurement and 
calculation is to understand when we need 
only a mathematical process of thinking and 
when we must have tools to work along 
with the thought process. The teacher has to 
equip himself with the right use of tools of 
measurement and use the tools and teach ` 
the pupils to use the tools. 

In respect of equipment the teacher must 
have the minimum quantum of knowledge, 
the society and the institution must provide 
the maximum quantum of opportunities and 
aids to promote and impart knowledge, the 
pupils must have the needs arising out of 
life-situations to imbibe and practise the new 
knowledge they get. On these counts we 
regret to observe that the subject of Maths 
suffers on account of the lack of equipment. 
If these premises are true, the Seminar can 
discuss the ways and means of improving 
the existing situation. Some of the measures 
can be: 

1. A specially devised course for teachers 
of Maths to enrich and refresh their know- 
ledge of the subject in’ relation to its role in 
other branches of knowledge and needs of 
the society around. 

2. It will be worthwhile to maintain a 
selected library of new type of books on 
Maths and, as such libraries will be difficult 
to organize in one school, a system of Library 
Co-operation be developed. 

3. To progressively advance ihe know- 
ledge and use of mathematical tools, periodi- 
cal workshops be organized in the prepara- 
tion of tools. 

4. To relate mathematical knowledge to 
Social needs the practice of mathematics and 
the use of tools should play an important 
part in Social Studies and, if possible, in the 
setting up of a Social Studies Laboratory. 

Methods.—At the institutions where 
teachers are educated for their professional 
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career, Maths Methods are traditional and 
traditionally practised. Inductive, Deduc- 
tive, Analytic, Synthetic, Experimental, 
Practical, etc—These are very good in 
themselves. The limitations are obvious. The 
teacher-education institutions can: only initi- 
ate the new teacher; they do not fashion 


/ him out as the complete product. Complaints 


that “training college’ methods are for 
‘training colleges’ alone ae due to the fact 
that schools have not accepted their responsi- 
bilities in equ'pping the teacher properly 
after his initiation at the ‘training college’. 
Consequently the methods gradually come to 
be mechanical and in the lifeless process 
of application the methods complicate the 
subject, confuse the teacher, and embitter the 
pupils. 

In addition to the right use and healthy 
development of traditional methods the 
Maths teacher has to evolve better methods 
or safer to say “New” methods. These have 
to be related to the type of examination 
for which the pupil is being prepared. _ 
No new methods will evolve while 
examinations continua to be what they are. 
The first condition for evolving new methods 
will be to accept new concepts of examina- 
tion. 

Very few persons seem to believe that 
teaching itself is a method of learning— 
teaching is not an end in itself. Most of our 
methods today are called teaching methods. 
The change from teaching to learning is the 
first step towards improvement in methods. 

Secondly, to convert teaching into learning 
we should introduce and often repeat the 
fundamental mathematical concepts. Repeat 
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was a method (and still remains the method) 
-—what we should repeat are the experiences 
and needs arising out of life-situations. 
This will be realized best converting the pre- 
sent exercises into life problems. 

Thirdly, we have to accept that there are 
some versatile and gifted pupils who have an 
exceptional insight into Maths. If such 
pupils can be of help to the teacher, one of 
the problems (of the gifted children) will be 
solved and the general standard will be 
better in the class. 

Fourthly, Maths is a group activity, though 
it may demain as an individual excellence 
with a very few. Group activities will help 
Maths as no individual ‘exercises’ will. 

Fifthly, a planned and progressive use of 
tools and ‘popularising preparation of tools, 
for experimental and observational’ purposes 
in a Social Studies Laboratory and outside. 


Sixthly, to insti] mathematical concepts 
through a brief linking up historical survey 
at each stage of Maths and to establish the 
close relationship between Arithmetic, 
Algebra and Geometry. If a Maths teacher 
knows the history of Maths he can so well 
humanize the subject and help clarification 
of concepts and trace the use and develop- 
ment of mathematical tools. Towards this 
end the Maths teacher can draw on model- 
ling, craft and the playing-fields, fulfil 
mathematical tasks even in debating or other 
school activities. ‘Puzzles’ have proved to 
be an excellent method ‘in some schools. 
Stories of the discovery of Neptune, etc., will 
make all normal school activities useful of 
the producing a suitable ‘climate’. 


(Continued from page 259) 


measures may defeat the very purpose of 
The correct step will be to 
improve the school work and raise the 
standards of instruction. Much is being done 
in this direction and let us not get impatient 
till this measure in schools begins to show 
desired results. It has also been suggested 
that the private candidates appearing in the 
Board’s examination lower the percentage of 
results. .Itisso. We may declare the results 
of private candidates separately but raising 
the standards of class-room work is an 
imperative necessity for any satisfactory 
result. 


Lastly, 
Board will, I hope, not be out of place. 


a word about the functions of the 
After 


prescribing the curricula and the syllabi the 
Boards, more or less, stand aloof throughout 
the year. It is only at the end of the session 
that they come in contact with schools, con- 
duct examinations and with a dignified air 
of impartiality pronounce judgment on the 
fortune and future of thousands of youngmen 
and women. They have played the awe- 
inspiring sphinx much too long. It is time 
that they realised that they are a part and 
parcel of the educational system and an 
important spoke in the wheel. They cannot 
afford to remain in isolation. They must 
come in closer contact with the schools, 
teachers and students, have closer under- 
standing of work done by them, and help 
them as best as it lies in their power, ta 
raise educational standards. 
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COMMUNITY AS AN AGENCY: OF EDUCATION we 
By SHRI SHAMSUDDIN, M.A., B.T, M.ED. 


EE : Raipur: (M.P.) 


HERE ‘is a heated controversy over the 
A. problem as.to when society or community 
came into existence but there cannot be 
difference of opinion on the point that it is 
the foremost duty of the society or the com-. 
munity to provide its citizen equal ‘opportuni- 
ties for education and, thus, to raise their 
culture and standard of life. 

Our life today is full of struggle and hence 
our culture and civilization too have become 
complicated. The influence, exercised by 
home on the education of the child, in the 
past, is now gradually diminishing. Parents 
are more anxious to throw the responsibility 
of educating their children on some outside 
agency. All this has necessitated the 
establishment of social institutions which may 
help in spreading real education and culture 
in the community. All the achievements 
of the society are preserved and utilised 
through the agency of school for the coming 
generation. 

This does not mean that the establishment 
of school makes the society or community 
free from its responsibility. As the schools 
today fail to exercise their full influence 
due to so many reasons, society has to act 
as an important agency to build the person- 
ality of the child to enable him to be a 
useful member of the’ State. In fact it is 
the society which inculcates and fosters 
the spirit of culture and education among 
all its members. : 

Thus the duties of the community are 
innumerable. First of all it should try to 
establish all types of educational institutions 
such as ordinary, industrial, technical, etc. 
This will enable all children to select schools 
suited to their liking and ability, and thus 
every member of the community will be 
benefited.. At present we find art education 
more common. The reason is that in the 


absence of other vocational and technical - 


institutions, even the scientific talents have 
no other alternative but to fall back upon 
the art education’ This has also led to the 
increase in educated unemployment. 
Secondly, as far as possible, the com- 
munity should endeavour to give free and 
compulsory education to all. As in the 
present economic status of the society, it 
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does not seem possible to make all educa-~ 
tion free and also as fear is expressed from’ 
some quarters that this will make the, 
parents.more care-free, it is desirable that ( 
at least up to primary or even up to second- s 
ary school, the education, should be com- 
pulsory and free. This will give impetus 
both to parents and children to get minimum 
education up to that standard. i 
As-our State is a Democratic State, there 
should be democracy of all types in society 
such as educational, economic, cultural, etc. 
Equal opportunities should be given to all 
irrespective of caste, creed and sections. 
Besides, the talented should .be encouraged 
by giving them more facilities and economic 
aids: Sdholarships should be awarded to. 
the above and promising children of the 
poor families so that they may be able 
to compete with the rich. The State should 
help the community in this respect. 


Thirdly, the State control on education 
should be lessened.: Up-till now the edu- 
cational institutions had been more or less 
in the hands of the State. They were 
rigidly controlled and directed by it. The 
curriculum of studies in schools is framed 
and determined as per directions of the 
officials of: the Government. This is a wrong 
method and leads to theoretical set-up instead 
of practical progress. In fact the teachers 
and the members of the society should be 
left free to decide the full make-up of the 
method and procedure of education. The 
community will naturally look to the chang- 
ing time and needs of the people and will 
frame the curricula accordingly. The teach- 
ers will adopt to the methods best suited 
to the time and opportunity in the institu- 
tions, and will not stick to the stereotyped 
and prescribed methods. The State, how- 
ever, can give helpful suggestions from time 
to time. ‘This does not mean that interven- 
tion from outside. Rather, they should be 
discouraged from taking advantage of the 
poor ignorant parents who are sometime 
bluffed by these institutions. 

The efficiency of education largely depends 
on the skill and intelligence of the teacher 
who is the main figure there. The person- 
ality of the teacher should ‘be effective’ and 
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influential. To give him impetus and 


; encouragement to take interest in education, 


the State should give all possible facilities 
of life to. them. .. They should be paid hand- 
somely.. Their status in society should be 
encouraged. They should be provided with 
the opportunities to make research and ex- 
periments in education. This will broaden 
their knowledge and outlook of life. 


The community should help and co-operate 
with other agencies of education in the 
society. It should know and understand the 
aims and ideals of those agencies and should 
always try to give its helping-hand to achieve 
their ends. The community should see that 
there is proper unity and compromise between 
its members and the life in society. The ideal 
of life should be kept at the highest level 
enriching the community as a whole. 


THE WHY AND WHAT OF THE OPEN ACCESS SYSTEM IN LIBRARY WORK 
By SHRI D. KRISHNAYYA 
Jai Hind Tutorials, Hindupur 


PSS is a:new angle of vision: to all except 
- perhaps the librarians who are. trained 
fully, for the profession. 

From the ‘books in chains’ to this of the 
open: access system is the mighty stride 
which the. book has made—rather. the pre- 
cious thought contained in it. Like the 
mystic: banyan seed though tiny outgrows 
itself into the banyan of the Adyar type, 
the book in the hands of the experts like 
our Dr. S. R. Ranganathan, M.A., L.T., 
F.L.A. D.Litt., has come away from the 
chains and is enjoying delightful study at 
the hands of the eager reader and is cared 
for far more than by the author thereof. 

In all the progressive nations of the world, 
this is the system adopted in the interests 
of the country. Again, in all progressive 
towns, we have this system adopted for the 
full benefit of the readers. 

To serve as an example in the line, I cite 
here—the Madras University Library and 
the Museum Library where this system is in 
full play for the past thirty years and over, 
though this may look new to those who are 
not in the line. But many colleges have 
not adopted this system much less High 
Schools. In this age of Democracy, ‘the 
library method’ is the only method by which 
people can be educated successfully. It is 
awful that our literacy is about 176% the 
lowest in the ‘group of the democratic coun- 
tries of the world. When are we and how 


are we to be on a par with the progressive 
nations of- the world is the burning problem 
before the country as illiteracy is the dread- 
ful enemy of democracy. In all the pro- 
gressive countries there are special libraries 
from the nursery stage down to the adult 
one in all the aspects thereof and when are 
we to have such here? The mere opening 
of libraries is not enough but the reader 
must be given his or her free access to any 
book. Neither the librarian nor the shelves 
nor the locks should prevent any reader from 
having the book of his choice which is the 
main spirit of this system. The librarian 
must be the conjunction between the reader 
and the book. 

‘Come! take a choice of all my books’, 
said Shakespeare long, long, long ago. He 
also expressed that knowledge is the wing 
wherewith we fly to heaven. Perhaps, this 
is the wing which the Russians have in the 
form of their amazing Sputniks and their 
mighty marches into the heavenly regions. 

‘Trust begets trust’, is psychlogical ex- 
pression, the meaning of which we all know. 
If not now—in this glorious Republic of ours, 
when can the readers have the full benefits 
of the open access system by which they 
can march onward and forward and on: into 
the regions of ever-growing delightful 


thought. Let us therefore pledge ourselves 


this day to give our readers, the glorious 
benefits thereof. 


eae 
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I LIKE TEACHING 
By ೦. RUTH SPENCER 


ut when asked 
a bit dificult 
to express. My first impulse was to reply; 
“I just do”; "but I realised that wasn't 
really an answer, and perhaps my feelings 
weren't foo d'fferent from those of William 
Lyon Phelps when he wrote: , 
uy do not know that I could make entirely 
clear to an outsider the pleasure I have in 
teaching. I had rather earn my living by 
teaching than in any other way. In my 
mind, teaching is not merely a life-work, 
a profession, an occupation, a struggle ; 
it is a passion. I love to teach. I love to 
teach as a painter loves to paint or as a 
musician loves to play. Teaching is an art 
—an art so great and so difficult to master 
that one can spend a long life at it without 
realising much more than his limitat‘ons 
and mistakes, and his distance from the ideal. 
But the main aim of my happy days has 
been to become a good teacher.” 


Repayment of a Debt 

Tt has been said, “Schools are the bulwark 
of democracy”, or stated somewhat differ- 
ently, “School is democracy’s greatest gift 
to civilisation”. If this be true, it is possible 
for me as a teacher to repay in part the debt 
to soc’ety that is mine as an American citizen. 
But this is much too impersonal an answer 
either for you or for me. 

T like to teach because I like young people. 
If that were not true I should have gone 
into some other field of work—for as all of 
you know, whether teacher or student, there 
axe countless trying incidents which arise far 
too often. Without a real l'king for those 
with whom we are working these trials would 
not be endurable. Some teacher in Pennsyl- 
vania puts it this way: 

“why am I proud to teach? 
308056 I like it, and I like kids, too. 
This conclusion you reach, 
Or, It’s something you shouldn’t do”. 
I like to teach because I covet for youth 
the highest and best life has to offer. As 
a teacher, it is my opportunity and my res- 
ponsibility to help those with whom I work 
to achieve that best. ; 
Ernest Thompson Sesan, a naturalist, 


wrote, “Manhood, not scholarship, is the first ~ 


aim of education”. This is not only true in 
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the academic areas of education but in the 
extra-curricular ones as well. Consider the 
sports programme carried on in most schools. 
More often than not the athlete sets a good 
example of “fair play” in the class-room ‘as 
well as on the athletic field. A speaker at 
a banquet honouring baseball players said, 
“Tf you can look for a boy in a dugout, you 
won't need to look for him in a hangout”. 
As a teacher, I am glad to support pro- 


-gramme that develop healthy behaviour. 


I like to teach because I have confidence 
in youth. Someone has said, “Youth is real, 


genuine. They refine themselves because 


they boil over rather than simmer”. Who 
is responsible for our segregation problem ? 
Adults—not youth. Recently I heard the 
comment that had the adult trouble-makers 
stayed away there would have been a ‘Little 
Rock”. Somehow it helps me to be a better 
adult as I work with youth who so wonder- 
fully practise brotherhood. I must become 
a better person in order to “measure up” to 
youth’s standards. This is a challenge which 
I cannot meet alone—it requires the help of 
the Master Teacher unless I am to fail. 1 
Rewards Without Price 

I like to teach because it brings rewards 
that are without price. John Ruskin wrote, 
“~The highest reward for men’s toil is not 
what he gets for it, but what he becomes by 
it”, Important as money is, the ‘intangible 
returns of my teaching years are the returns 
that have brought real happiness. As a 
teacher, I shall never be rich in this world’s 
goods but if I can merit the friendship and 
respect of my students, I shall be richly 
rewarded. 

To me teaching is growing and giving, 
learning and living—living so that each stu- 
dent, if he should follow what he sees in me 
or what he has learned from me, may have 
worthy goals, goals that will be high enough 
to mould a strong’ yet winsome personality 
and.a good, wholesome character. 

In conclusion, I wish to: quote the last two 
ae from “Two Temples,” by Hattie Vose 

‘A teacher builded a temple V 
With loving and infinite care 
Planning each arch with patience, 
Laying each stone with prayer. 
(Continued cn page 270) 
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EDUCATING THE INEDUCABLE 


j KOR the past ten years the Department of 


Education has been grouping together 
severely mentally handicapped children in 
Opportunity F classes and provid'ng a train- 
ing programme based on an understanding 
of their specific problems. Boys and girls 
whose ability on at least two tests is assessed 
between 30 and 55 IQ and who are between 
the ages of 9 and 15 years come to 
school at the Albert Road Public School, 
Strathfield, the Cormehurst Public School, 
Lindfield, and Loftus Street Public School, 
Arncliffe, where they are placed in class 
groups limited to twelve pupils. There are 
also many Departmental classes established 
in centres conducted by private organizations 
both in the metropolitan and country areas. 

Indications of severe mental handicap 
appear early in the child’s life. So cases 
are frequently referred by parents, infants’ 
teachers, school counsellors as well as other 
agencies. All referrals go to the Division of 
Guidance and Adjustment in the metropolitan 
areas and to the Director of an Education 
Area or 2 District Inspector in the country. 
A medical examination is also necessary to 
ensure that the child is free from major 
physical defects which could prevent h'm 
from taking part in most of the activities pro- 
vided. 

Each new pupil has either been a failure 
in the normal school, having been withdrawn, 
attended part-time, been retained longer than 
h's fellows in the infants’ department, or 
has never attended at all. Everything has 
happened too quickly for him. Many have 
suffered brain injury at birth, with spasticity 
as an additional handicap; numbers are 
mongoloid children whose development, both 
mental and physical, has received ೩ serious 
set-back during’ their foetal life ; some seem 
to be hereditary mental defectives and some 
have histories which throw no light on the 
origin of the'r handicap. 

Here are children whose academic prospects 
are pcor—at best they will reach a mental 
age of about 736 ycers—and whose social 
competence because of extreme depend- 
ence on adults is usually undeveloped ; 
children whose parents frequently will not 
accept their mental limitations and insist 
upon hoping for “improvement”. Parents, 
as well as children, need and receive help 
from the teachers at school. 


The aim is to teach each child to belong 
to society and to conform unobtrusively, to 
make him an acceptable member of his 
family and near community. He learns how 
to follow instructions and how to persevere. 
The emphasis is on the practical. He does 
things in real situations, such as handling 
real money and, under supervision, buying 
at the shopping centre the ingredients for 
a meal which he prepares, cooks and eats. 
The recipe may be read from a printed card ; 
the table is set for the correct number of 
people, At first he needs much help and 
patience. As he improves in number acti- 
vities he learns to tell the time by the quarter 
and half-hour—it is usually adequate to say 
“nearly half-past” or “nearly quarter to” 
the hour. Music, physical education, wood- 
work, gardening, craft are all carefully 
graded and taught, and detailed records of 
each child’s attainments, health and person- 
ality development are kept. 


Almost every lesson is a speech and langu- 
age lesson; the child is encouraged in 
courtesy and self-control. He is also taught 
to recognise sight words such as Poison, Halt, 
Danger, Cross Now, Ladies, Gentlemen, Bus 
Stop and Exit. - He learns, too, the physical 
aspects of living in a house—how to wash up, 
iron, sweep, cook, mow the lawn, water the 
garden, answer the telephone. He learns 
how to use household equipment with safety 
and the respect required for valuable or use- 
ful property such as electrical switches, hot 
taps and irons, the stove and refrigerator. 
He generally travels to school alone and can 
say his name, address and telephone number. 
To achieve all this, parent co-operation is 
encouraged by personal or telephone conver- 
sation, monthly ‘meetings and printed infor- 
mation, In this way the child’s education 
at home is a continuation of that at school. 


A few of these ch‘ldren are employable, a 
few are institutionalized, but most at the 
end of iheir school life, will return to their 
homes, where it is hoped that they will be 
acceptable and accepted because of the desir- 
able attitudes towards self, other people, work 
and play that have been developed by 
participation in these class groups where the 
ineducable are educated.—Courtcsy: Edu- 
cation Gazette, December 1959.—SITU, 
Madras. 
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EDUCATIONAL NOTES ; 
Cumulative Records 


AT a Seminar on “Cumulative Records” 
-held by the Extension Services of the 
Central Institute of Education, New Delhi. 
the following conclusions were arrived at: 
1. We are convinced of the utility of ೩ 
Cumulative Record Card. 

2. We do not have time enough to develop 
and use a complete and systematic Record 
Card for all pupils under the present circum- 
stances. But we do want.to know the child 
as thoroughly as possible not only for the 
purpose of helping him in the solution of 
his manifold problems but also for the pur- 
pose of improving our own efficiency 
as teachers. 

3, We will maintain our own students’ 
files in which we will note down important 
points on the different aspects of child’s life 
on the basis of our own observations and 
also by having casual talks with the child. 

4, If the schools want to make use of 
the information collected by us for main- 


taining a permanent Cumulative Record 


Card then it must make provision in -the ' 


time-table, to the extent of a minimum of 
two periods per week, for maintaining such 
a card. 

5. We feel that unless the principals and 
other members of the staff take keen interest 
in the work it will be difficult for any one 
person to develop and maintain a Cumulative 
Record Card. 

6. Provision of 2 counsellor or a teacher- 
counsellor should be made in the school in 
order to help teachers do this kind of work 
more systematically. 

7. In the absence of counsellors or teacher 
counsellors in schools, in undertaking this 
work, interested teachers may be given 
opportunities by headmasters to visit the 
Central Institute of Education or the Central 
Bureau of Educational and Vocational 
Guidance, Delhi, for taking expert guidance 
from them. . 


Student Indiscipline 


RESIDENT PRASAD in his Address at the 
Convocation of the Jadavpur University 
last December said: “A most disconcerting 
feature” of the present-day education was 
the “wave of discontent among the students”. 
“Of late, it has been manifesting itself in 
the form of strikes, agitations and demonstra- 
tions. There may be some willing to ascribe 
it to the feeling of general consciousness in 
the country and the awakening particularly 
in the student community ; there are others 
who seek to condone it as a sign of the times 
or as an inalienable feature of the period 
of transition through which our country is 
passing. They hold that with the passage 
of time as conditions get settled, things will 
automatically improve and meanwhile, we 
must suffer a strike here and a demonstration 
there as mere signs of the time.” 
“y wish it were possible for me to agree 
with these views. I am afraid the student 
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(Continued from page 26%) 
None praise her unceasing efforts 
None knew of her wondrous plan 
For the temple the teacher builded 
Was unseen by eyes of man. 


- Gone is the builder's temple, 
__ Crumpled into the dust ; 
Low lies each stately pillar, 
Food for consuming rust. ಸ್ಟ 
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malaise calls for a deeper probe.. The Indian 
youth is conscious of the changes that have 
taken place around him. He is mentally 
alert and has a sense of self-esteem and 
patriotism. But for some reason or other 
he seems to be suffering from a sense of 
insecurity leading to social maladjustment. 
Unless we do something to remove this sense 
of insecurity so as to bring about a proper 
adjustment between the youth and their 
environments, it would be idle to expect 
improvement in the present situation. In 
the context of the great changes that are tak- 
ing place in the country and the world at 
large, the student community deserves to be 
helped in its search for harmony betweer 
their aims and ideals on the one hand and 
their capacities and attainments on the other.” 


—Educational India. 


But the temple the teacher builded 
Will last while the ages roll, 

For that beautiful unseen temple 
Is a child’s immortal soul. 


4 Ido love to teach but what a responsibility 
is mine as a teacher My prayer is that 


I may be a worthy builder. : 


—Courtesy : Illinois Education. 
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Whe BOOK REVIEWS 


The. Little Lifco Dictionary—English-English- 
-Kannada. (Published by the Little Flower 
Co., Madras-17). Pp. 596. Price Rs. 4:00. 
Per post Rs. 5°20. 


. The publishers are to be congratulated for 
their efforts to bring out a neatly printed 
and bound Dictionary of a reasonable size 
for the day-to-day use of our students in 
Secondary Schools. When educationists ace 
vehemently conscious of the deteriorating 
standards, particularly in the English lan- 
guage, teachers and schools should try to 
assess the reasons for this situation and 
also to work assiduously for bettering the 
standards. Boys have lost the “Dictionary 
Habit”. Cramming of notes and concen- 
trating on Examinations has become the order 
of the day. In this context the Dictionary 
is a necessary equipment for every student. 
The appendices by themselves are well- 
chosen and pertinent. Distinctions in word- 
usage, use of words in different parts of 
speech, verbs with appropriate prepositions 
and their special use, Idioms and Phrases, 
and a classified vocabulary are ೩ few to 
mention, which will help the pupil and the 
teacher in class-room work. 

We commend this Dictionary for the use 
of every student in Mysore and as a reference 
book for every teacher. 

D. VISWESWARATYA. 


What is General Education? By Shri S. Abid 
Husain. (Published by the Asia Publishing 
House, Bombay). Pp. 82. Price Rs. 5:00. 


The Introduction of General Education as 
part for the undergraduate courses offered 
by Indian Universities has been accepted as 
a prerequisite for an all-round education for 
fitting their Alumni to the changing environ- 
ments around them. But precisely what 
General Education is and how exactly it is to 
be introduced in the University courses have 
not yet been answered by experts or Uni- 


Material Project undertaken by the Aligarh 
Muslim University. The work having been 
under the able guidance of Dr. S. Abid 
Husain, has shown rae impress of a thorough 
i igation and study. 

Ei are made under four 
fieads —The Meaning and Purpose of General 
Education, General Education in College 


and Universities, the Syllabus, and other 
Problems. 

In conclusion the author states that 
“scientific knowledge which we acquire by 
being drilled in special disciplines gives us 
command not only of the facts of nature and 
of life but also of the principles and laws 
governing these facts. What it does not and 
cannot give us in an insight into values 
which make us accept and venerate and serve 
the ultimate purpose of life and nature. 
Hence the need is to correlate and harmo- 
nise “the grey theory” with “life’s glad 


- golden tree” ; abstract knowledge with right 


action in life-situations and induces in us 
altitudes of affirmation and reverence to the 
ultimate values of life: 
“Let knowledge grow from more to more 
But more of reverence in us dwell 
Thai mind and soul according well 
May make one music as before.” 


It is a good feature that technical subjects 
and relevant problems like the syllabus have 
been discussed with authority. 

We commend this book to the notice of all 
thinking educationists and administrators. 
It is a masterly exposition in the subject. 


D. VISWESWARAIYA. 


Lincoln, the Liberator. By Sri. D. S. Gor- 
don. (Published by the Christian Litera- 
ture Society). Pp. 92. Price Rs. 1-50. 
This supplementary reader for the use of 

pupils in Secondary Schools is one of a series 

of such books published by the Christian 

Literature Society. As the author put it 

“There are many lives of Abraham Lincoln. 

This is but natural, for wherever men see 

greatness they are attracted to it and they 

write about it. A. great man is like a bright 
star in the sky and we like to hitch our 
wagon to it”. The author has really hitched 

a wagon useful to the student studying in 

our Secondary Schools. One of the features 

has been “the use of words and phrases 

within the pupils’ understanding and a 

pointed reference to present-day conditions. 
The author is an experienced teacher 

highly respected and regarded for his scholar= 
ship, erudition and exposition of the class- 
room technique. The publishers need no 
introduction to the discerning public in 

South India. They are pioneers in the field 

and they have produced a worthy book for 

young people. ; 

; D. VISWESWARATYA. 
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OUR ASSOCIATIONS 


Government Middle Gams Pegi 

Hosad Taluk italdrug istrict.— 

32 boys" end fae under the leadership of 
the: Headmaster, Sri. L. ೫. Jois, recently 
camped at Davangere to participate in the 
District Sports and Cultural Competi- 
tions. Their stay was very useful to the 
pupils and the party won 3 silver cups. 

One of the other features of this school is 
the organisation of periodical scout camps. 
One of them was a visit to Vanivilas Sagara 
recently. 

TH ನ್ಯೂ ನಿಂಡ್ಸ್‌ ಸ್ಟೂಲ್‌, ಆನೇಕಲ್‌. 
1959ನೇ ಡಿಸೆಂಬರ್‌ ಮಾಹೆಯ “< ಕ್ರಿಸ್‌ಮಸ್‌? 
ರಜಾದಲ್ಲಿ ಮೇಲ್ಕಂಡ ಶಾಲೆಯ 50 ಜನ ವಿದ್ಯಾರ್ಥಿಗಳೂ 
ಮತ್ತು ಅಧ್ಯಾಸಕರೂ ಶಾಲಾ ಮುಖ್ಯೋಪಾಧ್ಯಾಯರ 
ನೇತೃತ್ವದಲ್ಲಿ" ನಂದೀ ಬಿಟ್ಟಕ್ಕೆ ಒಂದು ಶೈಕ್ಷಣಿಕ ಪ್ರವಾಸ 
ವಿಟ್ಟುಕೊಂಡಿದ್ದು, ಬೆಟ್ಟದ ಮೇಲಿನ ಎಲ್ಲ ಪ್ರೇಕ್ಷಣೀಯ 
ಸ್ಥಳಗಳನ್ನೂ ಸಂದರ್ಶಿಸಿ ವಿಷಯ ಜ್ಞಾನವನ್ನು ಪಡೆದು 
ಕೊಂಡರು. 

ಬಾಲಕರಿಗೆ ಪ್ರವಾಸದ ಉದ್ದಿಶ್ಯ, ಅಲ್ಲಿನ ದೃಶ್ಯಗಳ 
ನಿವರಣೆ, ಚಾರಿತ್ರಿಕ ಮತ್ತು ಭೌಗೋಳಿಕಗಳ ಹಿನ್ನೆಲೆ, 
ಶಿಸ್ತು ಮೊದಲಾದ ವಿಷಯಗಳನ್ನು ತಿಳಿಸಲಾಯಿತು. 

ಪ್ರವಾಸ ಮುಗಿದನಂತರ, ಪ್ರವಾಸಕ್ಕೂ ಪಾಠ 
ಪ್ರವಚನಗಳಿಗೂ ಹೊಂದಿಕೊಳ್ಳುವ ಹಾಗೆ ಅನೇಕ 
ಪ್ರಶ್ನಾವಳಿಗಳಿಗೆ ಮಕ್ಕಳು ಉಪಾಧ್ಯಾಯರ ಸಹಾಯ 
ದಿಂದ ಉತ್ತರಗಳನ್ನು ತಿಳಿದುಕೊಂಡರು. ಪ್ರವಾಸವು 
ತುಂಬಾ ಅಹ್ಲಾದಕರವೂ, ಬೋಧಸಪ್ರದವೂ, ಉಪ 
ಯುಕ್ತವೂ ಆಗಿತ್ತು. 

ಶಾಲಾ ಶಿಕ್ಷಕರ ಸಂಘ, ಪೆರೇಸಂದ್ರ, ಚಿಕ್ಕಬಳ್ಳಾ 
ಪುರ... ಚಿಕ್ಕಬಳ್ಳಾಪುರದ. ತಾಲ್ಲೂಕು ಪೆರೇಸಂದ್ರದ 
ಕೇಂದ್ರದ ಶಾಲಾ ಶಿಕ್ಷಕರ ಸಂಘದ ಮಾಹೆಯಾನ 
ಸಭೆಯು ನೆರೇಸಂದ್ರ ಗ್ರಾಮದಲ್ಲಿ ತಾ| 10-12-1959 
ಕಂದು ಕೋಲಾರದ ಜಿಲ್ಲಾ ವಿದ್ಯಾಧಿಕಾರಿಗಳಾದ 
ಶ್ರೀಯುತ ವಿ. ಆರ್‌, ನಾಯಕ್‌, ಬಿ.ಎಸ್‌ಸಿ, 
ಎಂ. ಇಡಿ. `ಅವರ ಅಧ್ಯಕ್ಷತೆಯಲ್ಲಿ - ನಡಿಯಿತು. 
ತಾಲ್ಲೂಕ್‌ ನಿದ್ಯಾಧಿಕಾರಿಗಳಾದ ಶ್ರೀಕೆ.ಎನ್‌. ವೆಂಕೋಬ 
ರಾಯರು ಎಲ್ಲರನ್ನೂ ಸ್ವಾಗತಿಸಿದರು. ಸಂಘದ ಚಟು 
ವಟಿಕೆ, ಅಭಿವೃದ್ಧಿ ಯ ವಿಷಯವಾಗಿ ಬ್ಲಾಕ್‌ ಡೆವಲಪ್‌ 
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ನಾಡಿದರು. 


ಸಲಹೆಗಳನ್ನು ಕೊಟ್ಟರು, ಅಲ್ಲಡೆ ಸಂಘದ ಸದಸ್ಯರು 
ಅದರ ಏಳಿಗೆಗೆ ಸಹಕರಿಸಿ ದುಡಿಯಬೇಕೆಂದರು. ಕಾರ್ಯ 
ದರ್ಶಿಯಿಂದ ವಂಸನಾರ್ಷಣೆಯಾದ ಬಳಿಕ ರಾಷ್ಟ್ರಗೀತೆ 
ಯೊಂದಿಗೆ ಕಾರ್ಯಕಲಾಪಗಳು ಮುಕ್ತಾಯಗೊಂಡವು. 
ಉಪಾಧ್ಯಾಯ ಸಂಘ, ಕಸಬ ಹೋಬಳ್ಳಿ 
ದೊಡ್ಡಬಳ್ಳಾ ಪುರ.--ತಾ18-4-%960 ನೆಯ ಮಂಗಳ 
ವಾರದಂದು ದೊಡ್ಡ ಬಳ್ಳಾಪುರದ ವಡ್ಡರಪಾಳ್ಯದ 
ಬ್ರಾಂಚ್‌ AMOS ಕಸಬ ಹೋಬಳಿಯ ಉಪಾಧ್ಯಾಯ 
ಸಂಘವು ತಾಲ್ಲೂಕು ವಿದ್ಯಾಧಿಕಾರಿಗಳಾದ ಶ್ರೀಯುತ 
ಸಿ. ಮುನಿರುದ್ರಪ್ಪ, ಬಿ.ಎಸ್‌ಸಿ, ಬಿ.ಟಿ ಅವರ ಘನ 
ಆಧ್ಯಕ್ಷ ತೆಯಲ್ಲಿ ಕೂಡಿತ್ತು. ಸಂಗೀತ ಅಧ್ಯಾಸಕಿಯ 
ರಾದ ಶ್ರೀಮತಿ ಕೆ. ಎಚ್‌. ರತ್ನಮ್ಮುನನರಿಂದ ದೇವರ 
ಪ್ರಾರ್ಥನೆಯಾದನಂತರ ಸಂಘದ ಉಸಕಾರ್ಯದರ್ಶಿ 
ಗಳಾದ ಶ್ರೀ ಡಿ. ಎಂ. ಶ್ರೀನಿವಾಸಮೂರ್ತಿಯವರು ಕಳೆದ 
ತಿಂಗಳ ವರದಿಯನ್ನು ಓದಿದರು. ಸರ್ವಾನುಮತದಿಂದ 
ವರದಿಯನ್ನು ಅಂಗೀಕರಿಸಲಾಯಿತು. A 
ಶಿವಪುರದ ಬೇಸಿಕ್‌ ಸ್ಕೂಲಿನ ನುರಿತ ಉಪಾಧ್ಯಾಯ 
ರಾದ ಶ್ರೀ ಹೆಚ್‌. ಹೊನ್ನಗಂಗಯ್ಯನವರು 2 ನೆಯ ತರ 
ಗತಿಗೆ ಗಾಳಿಸಟಿ ಮಾಡುವುದನ್ನು ಚಟ.ವಚಕೆಯಾಗಿಟ್ಟು 
ಕೊಂಡು ಮಕ್ಕಳಿಗೆ-ಭಾಷೆ wed ಮಾಡಿದರು. ಇಲ್ಲಿನ 
ಮೂಲಶಿಕ್ಸಣ ಪಾಠವು ನನೀನವಾದರೂ ಕಲಿಯುವ 
ಆಕಾಂಕ್ಲೆಯ ನಾವೀನ್ಯತೆಯು ಅವರ ನೇತ್ರಗಳಲ್ಲಿ ನಲಿ 
ದಾಡುತ್ತಿತ್ತು. ಉಪಾಢ್ಯಾಯರೂ ಕೂಡ ಮಕ್ಕಳ 
ಮನಾಂತರಂಗವನ್ನು ತಮ್ಮ ಕಡೆ ಆಕರ್ಷಿಸುವುದರಲ್ಲಿ 
ಸಾಕಷ್ಟು ಆಗ್ರಗಣ್ಯರಾಗಿದ್ದರು. ಕಾರ್ಯದರ್ಶಿಯ 
ಚುನಾವಣೆಯ ವಿಷಯ ಬಂದಾಗ ಶ್ರೀಯುತ ಡಿ. ಎನ್‌. 
ಮುನಿಸ್ವಾಮಯ್ಯನವರನ್ನೇ ನರ್ಷಾಂತ್ಯದವರೆಗೂ 
ಇರಲು ಸರ್ವಾನುಮತದಿಂದ ತೀರ್ನಾನಿಸಲಾಯಿಶು. 
ಖಾಸ್‌ಬಾಗ್‌ ಬೇಸಿಕ್‌ ಸ್ಕೂಲಿನ ಅಧ್ಯಾಪಕರಾದ 
ಶ್ರೀ ಬಿ. ಶ್ರೀನಿವಾಸರಾಯರು ಮಕ್ಕಳ ಕ್ರೀಡಾ ಪ್ರಸಂಗದ: 
ಬಗ್ಗೆ ಸಲ್ಲಾ ನಿಸುತ್ತಾ ಆಟವು ಮಕ್ಕಳಿಗೇ ಅಲ್ಲಜಿ ಮಾನವ 
ಕೆಲ್ಲರಿಗೂ ಬೇಕೆಂಬ ವಿಷಯವನ್ನು ಸಭಿಕರ ಮುಂದಿಟ್ಟು 
ಮಕ್ಕಳ ಸರ್ವತೋಮುಖ ಬೆಳವಣಿಗೆಗೆ ಆಟವು ಅತ್ಯಾ 
ವಶ್ಯಕನೆಂಬುದನ್ನೂ, ಆಟಕ್ಕೂ, ಕೆಲಸಕ್ಕೂ aaz 
ಸಹಸಂಬಂಧವನ್ನೂ ತಿಳಿಸಿದರು. -` 
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ಸಂಘದ ಕಾರ್ಯದರ್ಶಿಗಳು ತಮ್ಮ ಭಾಷಣದಲ್ಲಿ 


| ಉಪಾಧ್ಯಾಯರಲ್ಲಿ ಮೇಲು-ಕೀಳು ಎಂಬ ಫೀಚ ಭಾವಕೆ 
4 ಇಲ್ಲದೆ ಪ್ರಾಥಮಿಕ ಹಾಗೂ ನೂತನ ಮಾದರಿ ಮಾಧ್ಯ 


ಮಿಕ ಶಾಲೆಯ ಉಪಾಧ್ಯಾಯರೂ ಕಲೆತು, ಸಂಘದ 
ಸಂಘಟನೆಗೆ ಬೆಂಬಲ ನೀಡಬೇಕೆಂದು ಪ್ರಾರ್ಥಿಸಿದರು. 

ಅಧ್ಯಕ್ಷತೆ ವಹಿಸಿದ್ದ ಶ್ರೀಯುತ ಮುನಿರುದ್ರಪ್ಪನವರು 
ತನ್ಮು iad an ನೈಜ ಶಿಕ್ಷಣವು ದೊರೆಯು 
ಕ್ರಿರುವ ಶಾಲೆಗಳು ಅತಿ ವಿರಳವೆಂತಲೂ, ಉಪಾಧ್ಯಾಯರು 
ತಮ್ಮಲ್ಲಿ ಹುದುಗಿರುವ ಅಪೂರ್ವ ಆಕರ್ಷಣ ಶಕ್ತಿಯನ್ನು 
ಮೊಟಕುಮಾಡಿಕೊಳ್ಳುತ್ತಿರುವುದು ಶೋಚನೀಯ 
ವೆಂತಲೂ ಹೇಳಿದರು. ತಮ್ಮಲ್ಲಿ ಸ್ಥಾ ರಸ್ಯ ಶಕ್ತಿ ಇದ್ದ. ಕೆ 
ಮಕ್ಕಳು ತಾವೇ ತಾವಾಗಿ ಶಾಲೆಗೆ ಮುನ್ನುಗ್ಗಿ ಬರುವ 
ಕೆಂತಲೂ, ವಿದ್ಯಾ ಭ್ಯಾಸದ ಗಾಡಿಯ ನೊಗವನ್ನು ಉಪಾ 
ಧ್ಯಾಯರು ಹೊತ್ತು ತಮ್ಮ ಗುರುತರ ಜನಾಬ್ದಾರಿಯನ್ನು 
ಹೊಂದಿರಬೇಕೆಂತಲೂ, ಉಪಾಧ್ಯಾ ಯರು' ಸದಾ ತಮ್ಮ ಸ 
ಸಜ ತೆ, ಸತ್ಕೀರ್ತಿ, PAR RENE ಸದ್ಗುಣ 
ಗಳಿಂದ ಕೂಡಿರಬೇಕೆಂತಲೂ, "ತಮಗೆ ಬರುವ ಸಾಕ್ಷ te 
ಯೆಂಬಸ ಸರಸ್ವ ತಿಯ ವರಪ್ರ ಸಾದವನ್ನು ಸದಿ LORNAS 
ಎಂದೂ 'ಸುರುಷಯೋಗಪಡಿಸಬಾಳಿದೆಂದೂ, ತಮ್ಮ 
ಮಾನವೀಯತೆಯನ್ನು ಮರಿತು ಪಾಶವೀ ಪ್ರವೃತ್ತಿಗೆ 
ಬೀಳುವ ರಕ್ಕಸರಂತೆ ಎಂದಿಗೂ ಆಗಬಾರದೆಂದೂ 
ಎಚ್ಚ ರಿಸಿದರು. 3 

ಮಾನ್ಯ ಕಾರ್ಯದರ್ಶಿಗಳಾದ ಶ್ರೀ ಡಿ. ಎನ್‌. ಮುನಿ 
ಸ್ವಾಮಯ್ಯ ನವರು ಆ ದಿನ `ಅಧ್ಯಕ್ಷ ಸೀಕವಲ್ಲಿದ್ದ ಅಧ್ಯಕ್ಷ 
ರಿಗೂ ಮತು 2, ಉಪಾಧ್ಯಾಯ ವೃಂದಕ್ಯೂ ವಂದನೆಗಳನ್ನು 
ಅರ್ಪಿಸಿದಕಂತರ ರಾಷ್ಟ್ರಗೀ ತೆಯೊಂದಿಗೆ ಸಭೆಯು 
ಕದಲಿತು. 

ಶಾಲಾ dY To ಸಂಘ, ಉಳವಿ, ಸೊರಬ. 
ಸೊರಬ Stong ಅರವತ್ತೆರಡು ಶಾಲಾ ಶಿಕ್ಷಕರು ಶಾಲಾ 
SNO, ಚಾರಕರಾದ ಶ್ರೀ ಎಂ. ಮುರ. ಗೇಂದ ದ್ರಯ್ಯನನರ 
ಮಾರ್ಗದರ್ಶಿಕತ್ವ ದಲ್ಲಿ sal 5-32-3989 ರಿಂದ 
8-12-1959ರ eer ದೀರ್ಫ ಪ್ರವಾಸನನ್ನು ಕೈಗೊಂಡು 
ಯಶಸ್ವಿಯಾಗಿ ಮುಗಿಸಿದರು. a ಪ ಪ್ರವಾಸಕ್ಕೆ ಗ್ರಾಟು 
ಶಾಲೆಯಿಂದ ಪೌ ್ರೌಢಶಾಲೆಯವಕೆಗಿನ ವಿವಿಧ "ಶಾಲಾ 
ಶಿಕ್ಷಕರುಗಳು AOR, ರು sal Sdom ಬೆಳಿಗ್ಗೆ 
ಹೊರಟು ಸೊರಬದಿಂದ -ಹಂಸಭಾನಿಯಲ್ಲಿ ವಿವಿಧ ಕಾರೆ 
ಗಳ ಸಂದರ್ಶನ, ಸರಸ್ಸರ ವಿಚಾರ ನಿನಿಮಯ-ಹರಿಹರ 
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ದೆಲ್ಲಿ ಹರಿಹರೇಶ್ವರ ದೇವಸ್ಥಾ ನಕ್ಕೆ ಭೇಟಿ ಮತ್ತು 
ಮೈಸೂರು ಕಿರ್ಲೋಸ್ಕರ್‌ ಯಂತಾ ್ರಾಗಾರಕ್ಕೆ ಭೇಟ 
ಯಿತ್ತರು. ದಾವಣಗೆರೆ ಕೆಯಲ್ಲಿ ಶಾಲಾ ಮೇಲ್ವಿ ಚಾರಕರು 
ಮತ್ತು ಶಿಕ್ಲಕವೃಂದದವರಿಂದ ಸ ಸತ್ಕಾರ, ಸಾವಣಗೆಕೆ 
ಹೊ ಗಿರಣಿಗೆ ಚೇಟಿಯಿತ್ತು ಗಿರಣಿಯ ಕೆಲಸದ 
ಪರಿಚಯಮಾಡಿಕೊಳ್ಳಲಾಯಿತು. ಆದೇ ದಿನ ರಾತ್ರಿ 
ಹೊಸನೇಟಿಯನ್ನು ತಲುಪಲಾಯಿತು. ತಾ| 6ರಂದು 
ಹಂಪೆಗೆ ಭೇಟಿ ಕೊಟ್ಟು ವಿರೂಪಾಕ್ಟೇಶ್ವರ ದೇವರ 
ದರ್ಶನ ಮತ್ತು ವಿಜಯನಗರದ ಸಾಮ್ರಾಜ್ಯದ ಆನಶೇಷ 
ಗಳ ವೀಕ್ಷಣೆ. ಮಧ್ಯಾಹ್ನ ಸಕ್ಕರೆ ಕಾರ್ಯ್ಪಾನೆಗಳ ಭೇಟ, 
ತುಂಗಭದ್ರಾ ಜಲಾಶಯದ ವೀಕ್ಷಣೆ ಮಾಡಲಾಯಿತು. 

ರಾತ್ರಿ ಬಳ್ಳಾ 003.33, See EA ಬಳ್ಳಾರಿಯಲ್ಲಿ 
ತಂಡದವರಲ್ನು ॥ ಬೇಸಿಕ್‌ ಟ್ರಿ ಶೈನಿಂಗ್‌ ಇಲೇಚಿನ ಕುಲಪತಿ 
ಗಳು ಮತ್ತು ಉಪಾಧ್ಯಾಯ ವೃಂದದವರು ಸ್ವಾಗತಿಸಿ 
ಸತ್ಯ ರಿಸಿದರು. ತಾ|? ರಂದು ಬಳ್ಳಾ ರಿಯ nag ಶಾಲೆ 
ಗಳಿಗೆ ಬೇಟ, : ಪ್ರೇಕ್ಷಣೀಯ ಸ್ಥ ಗಳೆ ಭೇಟಿ, ಪರಸ್ಪರ 
ವಿಚಾರ. ನಹ ಮಾಜ ರಾತ್ರಿ ಚಿತ್ರದ.ರ್ಗ 
ವನ್ನು ತಲುಪಲಾಯಿತು. ಅಲ್ಲಿ ಶಾಲಾ “kto 
ಚಾರಕರು ಮತ್ತು ಉಪಾಧ್ಯಾಯ ವೃಂಪದವರು 
ಸ್ವಾಗತಿಸಿ ಸತ್ಕರಿಸಿದರು. Bal 8ರಂದು ಮದಕರಿ 
ನಾಯಕನ ಕೋಟಿಯ ನೀಕ್ಸಣೆ, ವಿವಿಧ ಶಾಲೆಗಳ 
ಸಂದರ್ಶನ, ಪರಸ್ಪರ ವಿಚಾರ "pasion ಮಧ್ಯಾಹ್ನ 
ಮಲ್ಲಾಡಿ ಹಳ್ಳಿಗೆ ಬಂದು ತಲುಪಿದರು. ಸ್ಟಾಮಾಜಿ 
ಯವರು ತಂಡದನರನ್ನು ಸ್ವಾಗತಿಸಿ ಸತ್ಯರಿಸಿದರು ಮತ್ತು 
ಆಶ್ರಮದ ಕೆಲಸಕಾರ್ಯಗಳನ್ನು ಪರಿಚಯ ಮಾಡಿ 
ಕೊಟ್ಟರು. ಸರಸ್ಪರ ವಿಚಾರ. ವಿನಿಮಯ ಮಾಡಿ 
ಕೊಳ್ಳ ನಾತು. ಸಾಯಂಕಾಲ ಶಿವಮೊಗ್ಗ ಕ್ಕೆ ತಲುಪಿ 
ಚ್‌ ಟ್ರೈನಿಂಗ್‌ ಕಾಲೇಜಿನ ವೀಕ್ಷಣೆ, ಭೋಜನಾ 
ನಂತರೆ ಹೊರಟು ಸೊರಬಕ್ಕೆ ಒಂತೆರುಗಳಾಯಿ ತು. 
ಪ್ರವಾಸಿಗರಿಗೆ ಹೋದ, ಕಡೆಗಳಲ್ಲಿ ಲ್ಲಾ ಒಳ್ಳೆಯ ಸತ್ಕಾರ 
ರೊಂದಿಗೆ ಎಲ್ಲಾ ಬಗೆಯ ಸೌಕರ್ಯಗಳನ್ನೂ ನಿರ್ಪಡಿ 
ಸಿದ್ಧರು. ಈ ರೀತಿಯೆ ಪ್ರವಾಸದಿಂದ ಶಾಲಾ ಶಿಕ್ಷಕರಿಗೆ 
ಜ್ಞಾನಾರ್ಜನೆ, R, 3 ಜಗ ಮ ಹತ್ವ, ಪರಸ್ಪರ 
ವಿಚಾರ ವಿನಿಮಯ, ಪ್ರೇಕ್ಷಣೀಯ R ene ಪರಿಶೀಲನೆ 
ಯಿಂದ ಲಾಭ ಮುಂತಾದುವುಗಳಿಂದ ಸೂಡಿ ಪ್ರವಾಸವು 
ಯಶಸ್ವಿಯಾಯಿತು. 


CC-0. Bhagavad Ramanuja National Research Institute, Melukote Collection. 
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ಅಖಿಲ ಭಾರತ ಪ್ರಾಥಮಿಕ ಉಪಾಧ್ಯಾಯರ ಸಮ್ಮೇಳನ ವರದಿ 
ಶ್ರೀ ಡಿ. ಎಸ್‌. ಚಂದ್ರತೇಖರ್‌, ಇನ್‌ಸ್ಪೆಕ್ಟರ್‌, ಬೆಂಗಳೂರು 


BHO ಭಾರತ ಪ್ರೈಮರಿ ಉಪಾಧ್ಯಾಯರುಗಳ ಕನೇ 
ಸಮ್ಮೇಳನವು ಬೊಂಬಾಯಿನಲ್ಲಿ 1959ನೇ ನವಂಬರ್‌ 4, 
5 ಮತ್ತು 6ನೇ ತಾರೀಖುಗಳಲ್ಲಿ ಸೇರಿದ್ದಿತು. ಇಂಡಿಯಾ 
ದೇಶದ ಪ್ರತಿಯೊಂದು ಪ್ರಾಂತಗಳಿಂದಲೂ DEY, Bae 
ಮತ್ತು ಪ್ರತಿನಿಧಿಗಳೂ ಬಂದಿದ್ದರು. ಈ ಸಮ್ಮೇಳನಕ್ಕೆ 
ಸುಮಾರು ನಲವತ್ಸೆದು ಸಾವಿರ ಉಪಾಧ್ಯಾಯರುಗಳು 
ಸೇರಿದ್ದರು. ಮೊದಲನೆಯ ದಿವಸ ಪ್ರಾರಂಭೋತ್ಸವವು 
ದಾದರಿನ ಪುರಂದರ ಸ್ಟೇಡಿಯಂನಲ್ಲಿ ಸುಂದರವಾಗಿ 
ನಿರ್ಮಿಸಿದ್ದ ಚಪ್ಪರದಡಿಯಲ್ಲಿ ಪ್ರೊಫೆಸರ್‌ ಎಸ್‌. ವಿ. 
ಕಾನೆಯವರ ಅಧ್ಯಕ್ಷತೆಯಲ್ಲಿ ಶ್ರೀಮಾನ್‌ ಶ್ರೀಪ್ರಕಾಶ್‌, 
ಬೊಂಬಾಯಿ ಗೌರ್ನರ್‌ರವರಿಂದ ಕೆರವೇರಿಸಲ್ಪಟ್ಟತು. 
ನಿದೇಶಗಳಿಂದ ಉಪಾಧ್ಯಾಯರುಗಳೂ, ವೀಕ್ಷಕ ಪ್ರತಿನಿಧಿ 
ಗಳೂ ಬಂದಿದ್ದರು. ಶ್ರೀಮಾನ್‌ ಶ್ರೀಪ್ರಕಾಶ್‌ರವರು 
ತಮ್ಮ ಅನೋಫ ಭಾನಣದಲ್ಲಿ ಉಪಾಧ್ಯಾಯರ ಕರ್ತ 
ಮತ್ತು ಸೇವೆಗಳ ಬಗ್ಗೆ ತಮ್ಮ ಮೆಚ್ಚಿಗೆಯನ್ನು ವ್ಯಕ್ತಪಡಿಸಿ 
ಸರ್ಕಾರವು ಉಪಾಧ್ಯಾಯರ ಆರ್ಥಿಕ ಸ್ಥಿತಿಯನ್ನು 
ಉತ್ತಮಸಡಿಸಬೇಕೆಂದು ಒತ್ತಿ ಹೇಳಿದರು. 

ಅನಂತರ ಅಧ್ಯಕ್ಷರು ತಮ್ಮ ಭಾಷಣದಲ್ಲಿ ಉಪಾ 

ಯರ ವೃತ್ತಿಯ ಬಗ್ಗೆ ಮಾತನಾಡಿ ಅಂತಹ ಭವಿಷ್ಯ 
ಭಾರತ ನಿರ್ಮಾನಕರಾದ ಉಪಾಧ್ಯಾಯರ ಸ್ಥಿತಿ ಬಹಳ 
ತೋಚನೀಯವೆಂದೂ, ಸರ್ಕಾರವು ಉಪಾಧ್ಯಾಯರ 
ಬಗ್ಗೆ ತಾತ್ಸಾರ ಮನೋಭಾವವನ್ನು ಬಿಟ್ಟು ಉಪಾ 

ಯರ ಘನತೆ, ಗೌರವ ಮತ್ತು ಆರ್ಥಿಕ ಸ್ಥಿತಿಗಳನ್ನು 
ಉತ್ತಮಪಡಿಸಬೇಕೆಂದೂ ಒತ್ತಿ ಹೇಳಿ, ಹೆಚ್ಚು ಸಂಖ್ಯೆ 
ಯಲ್ಲಿ ಉಪಾಧ್ಯಾಯರು ನೆರೆದಿರುವ ಬಗ್ಗೆ ತಮ್ಮ ಮೆಚ್ಚಿಗೆ 
ಯನ್ನು ವ್ಯಕ್ತ ಪಡಿಸಿದರು. ಅದೇ ಸಮಯದಲ್ಲಿ 
ಬೊಂಬಾಯಿಯ ಕೆಲವು ಶಾಲೆಗಳು ಏರ್ಪಡಿಸಿದ್ದ ವಸ್ತು 
ಪ್ರದರ್ಶನಾಲಯವು ಶ್ರೀಮಾನ್‌ ಪ್ರೊಫೆಸರ್‌ ಕಾನೆ 
ಯವರಿಂದ ಪ್ರಾರಂಭಿಸಲ್ಪಟ್ಟಿತು. ಅವರು ಪ್ರಾರಂಭೋ 
ತ್ಸವನನ್ನು ನೆರವೇರಿಸುತ್ತಾ ಅದರ ವೈಶಿಷ್ಟ್ಯವನ್ನು ಮೆಚ್ಚಿ, 
ಅದರಿಂದ ವಿದ್ಯಾರ್ಥಿಗಳಿಗೆ ಆಗುವ ಪ್ರಯೋಜನಗಳನ್ನು 
ವಿವರಿಸಿ, ಅಲ್ಲಿ ನೆರೆದಿದ್ದ ಉಪಾಧ್ಯಾಯರೆಲ್ಲರೂ ತಾವು 
ವಾಸಸ್ಸು ಹೋದಮೇಲೆ ತಮ್ಮ ತಮ್ಮ ಶಾಲೆಗಳಲ್ಲಿಯೂ 


ಒಂದೊಂದು ಶಾಲಾ ವಸ್ತುಪ್ರದರ್ಶನವನ್ನು ನಿರ್ಪಡಿಸ 
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ವಸ್ತು, ಪ್ರದರ್ಶನವು ಬಾಲಕ ಬಾಲಕಿಯರಿಗೆ, ತಾವು 
ಕೇಳಿದ, ಕಲಿತ ಪ್ರತಿಯೊಂದು ಕಥೆ ಮತ್ತು ವಸ್ತುಗಳನ್ನು 


ನೇರವಾಗಿ ನೋಡುವ ಅವಕಾಶವನ್ನು ಏರ್ಪಡಿ 
ಸಿದ್ದಿತು. ; 
ಅದರಲ್ಲಿಯೂ ರಾಮಾಯಣ, ಭಾರತದಂತಹ 


ಪೌರಾಣಿಕ ವ್ಯಕ್ತಿಗಳ ಸಂದರ್ಭಾನುಸಾರವಾದ ಪ್ರತಿಮೆ 
ಗಳ ಚಿತ್ರಗಳು, ಪ್ರಾಣಿಗಳು ಮತ್ತು ಶಾಲಾ ಬಾಲಕರಿಗೆ 
ಉಪಯುಕ್ತವಾದ ಇತರೆ ಸಾಹಿತ್ಯಗಳು, ಎಲ್ಲರೂ ಮೆಚ್ಚ 
ತಕ್ಕ ರೀತಿಯಲ್ಲಿ ಪ್ರದರ್ಶಿಸಿದ್ದರು. ಪ್ರತಿದಿನವೂ ರಾತ್ರಿ 
ಪ್ರತಿನಿಧಿಗಳ ಸಲುವಾಗಿ ವಿವಿಧ ವಿನೋದಾವಳಿಗಳನ್ನೂ, 
ನಾಟಕಗಳನ್ನೂ ಅತ್ಯುತ್ತಮ ರೀತಿಯಲ್ಲಿ ಏರ್ಪಡಿಸಿದ್ದರು. 

ತಾ| 5-11-1959 ನೇ ಬೆಳಿಗೆ ಪ್ರತಿನಿಧಿಗಳ ಸಜಿ 
ಸೇರಿ ಕೇಂದ್ರ ಸಂಘದ ವರದಿಯನ್ನು ಅನುಮೋದಿಸಿತು. 
ಅನಂತರ ಪ್ರತಿಯೊಂದು ಪ್ರಾಂತದ ಕಾರ್ಯದರ್ಶಿಗಳು 
ತಮ್ಮ ತಮ್ಮ ಪ್ರಾಂತಗಳ ಸಂಘದ ವರದಿಯನ್ನು ಸಭಿಗೆ 
ಒಪ್ಪಿಸಿದರು. ಈ ಸಮ್ಮೇಳನಕ್ಕೆ ಬೊಂಬಾಯಿ ಸರ್ಕಾರವೂ 
ಮತ್ತು ಅನೇಕ ಮಹನೀಯರೂ sm, ಘನವಾದ 
ಸಹಾಯವನ್ನು ಮಾಡಿದ್ದರು. ಅದರಲ್ಲಿಯೂ ಸ್ವಾಗತ 
ಸಮಿತಿಯ ಅಧ್ಯಕ್ಷರಾಗಿದ್ದ ಆಚಾರ್ಯ ದೊಂಡೆಯವರು 
ಮಾಡಿದ್ದ ಸಮ್ಮೇಳನದ ಏರ್ಪಾಟುಗಳನ್ನು ಪ್ರತಿಯೊಬ್ಬ 
ಪ್ರತಿನಿಧಿಯೂ ತಮ್ಮ ಜೀವನಪರ್ಯಂತ ನೆನಸಿಕೊಳ್ಳ 
ಬೇಕಾದ್ದೆ. ಪ್ರತಿನಿಧಿಗಳ ಸಮ್ಮೇಳನದಲ್ಲಿ ಈ ಕೆಳಕಂಡ 
ಕರಾನುಗಳು ಸರ್ವಾನುಮತದಿಂದ 'ಅನುಮೋದಿ 
ಸಲ್ಪಟ್ಟುವು. 


1. ಉಪಾಧ್ಯಾಯರುಗಳ ಮಕ್ಕಳಿಗೆ ಉಚಿತ ವಿದ್ಯಾ 
ಭ್ಯಾಸ ನರ್ಪಡಿಸತಕ್ಕ ನಿರ್ಣಯ. 

2. ಉಪಾಧ್ಯಾಯರುಗಳು ತಮ್ಮ ವಿದ್ಯೆಯನ್ನು 
ಉತ್ತಮಪಡಿಸಿಕೊಳ್ಳಲು ನಿಶ್ವವಿ 
ಪರೀಕ್ಷೆಗಳಿಗೆ ಕುಳಿತುಕೊಳ್ಳಲು ಅವಕಾಶ ಕಲ್ಪಿಸ 
ತಕ್ಕ ನಿರ್ಣಯ, 


8, ಉಪಾಧ್ಯಾಯರ ಆರ್ಥಿಕ ಸ್ಥಿತಿಯನ್ನು ಉತ್ತಮ” 
ಪಡಿಸಲು ದೇಶದಾದ್ಯಂತ ಒಂದೇ ರೀತಿಯ" 
ವೇತನದ ` ವ್ಯವಸ್ಥೆ ಯನ್ನು ವರ್ಷಡಿಸಬೇಕೆಂದು' 


ಪ್ರಾರ್ಥಿಸುವ ನಿರ್ಣಯ, 


CC-0. Bhagavad Ramanuja National Research Institute, Melukote Collection. 
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4.38 ಪ್ರತಿಯೊಬ್ಬ ಜಾನ ಭು ತಮ್ಮ ಪ್ರತಿನಿಧಿ 
ಯನ್ನು ಮೇಲ, ಲ್ಕನೆಗೆ ಆರಿಸಲು ಮತದಾನದ ಹಕ್ಕು 
ಕೊಡಬೇಕೆ. ನಿರ್ಣಯ. 

5. ರೈಲ್ವೆ ಇಲಾಖೆಯವರು. ಉಪಾಧ್ಯಾಯರುಗಳಿಗೆ 
Se ಲ ದರದ ಮೇಲೆ ಪ್ರೇಕ್ಷಣೀಯ ಸ್ಥಳ 
ಗಳಿಗೆ Be ಕೊಡಲು TEET ಮಾಡಿಕೊಡ 
ಬೇಕೆಂಬ ನಿರ್ಣಯ. 

ಅನಂತರ . ಮಾತನಾಡಿದ, ಸಂಘದ ಅಧ್ಯಕ್ಸುರಾದ 

ಶ್ರೀ ಹೆರೀಂದ್ರನಾಥ್‌ ಮೊಜುಂದಾರ್‌ರವರು ಇದುವಕೆ 
ಗಿನ ಸಂಘದ ಆಗುಹೋಗುಗಳ ವಿಷಯದಲ್ಲಿ ಮಾತನಾಡಿ 
ಎಲ್ಲಾ ಪ್ರಾಂತಗಳೂ ಸಂಘಕ್ಕೆ ಸೇರಿ ಸಂಘವನ್ನು ಬಲ 
ಪಡಿಸಬೇಕೆಂದು ಮನವಿ ಮಾಡಿಕೊಂಡರು. 

ಪ್ರತಿನಿಧಿಗಳ ಅಧಿನೇಶನವನ್ನು ಬೊಂಬಾಯಿ ಪ್ರಾಂತದ 

ವಿದ್ಯಾ ಸಚಿವ ಶ್ರೀಮಾನ್‌ ಇತ್ಯೇಂದ್ರ ನಾಥ್‌ ಕಾಡು 
ಯವರು ಉದ್ಭಾ ಸಿದರು. ಅವರು ತಮ್ಮ ಭಾಷಣದಲ್ಲಿ 
ಭಾರತದ ಇತರ ಪ್ರಾಂತಗಳಲ್ಲಿ ವಿಧವಿಧವಾದ ಉಪಾ 
ಧ್ಯಾಯರ ವೇತನಗಳು ಇರುವುದನ್ನು ಪ್ರಸ್ತಾಪಿಸಿ, ಏಕ 


' ರೀತಿ ಸಂಬಳದ ವ್ಯವಸ್ಥೆ ಮಾಡಬೇಕೆಂದೂ, ಅದಕ್ಕೆ ತಮ್ಮ 


ಸಹಾನುಭೂತಿ ಇದೆಯೆಂದೂ ತಿಳಿಸಿದರು. 


ಅನಂತರ ಮುಂದಿನ ವರ್ಷದ ಕಾರ್ಯಕಾರಿಣಿ ಸದಸ್ಯ 
ರನ್ನು ಸರ್ವಾಕುಮತದಿಂದ ಚುನಾಯಿಸಲಾಯಿತು. 
ಸಭೆಯು Sot 6-11-1959ನೇೇ ಸಾಯಂಕಾಲ ರಾಷ್ಟ್ರ 
ಗೀತೆಯೊಡನೆ ಮುಕ್ತಾಯವಾಯಿತು. 

ಅನಂತರ ಮೈ ಸೂರು ಪ್ರಾಂತದಿಂದ ಬಂದಿದ್ದ ಪ್ರತಿನಿಧಿ 
ಗಳು ರಾತ್ರಿ 9 ಘಂಟಿಯಲ್ಲಿ "ಬಾಲಮೋಹನ'' ವಿ 
ಮಂದಿರದಲ್ಲಿ ಶ್ರೀ ಕೆ. ಶೇಷಪ್ಪನವರ ಅಧ್ಯಕ್ಷತೆಯಲ್ಲಿ 
ಸೇರಿ ಮೈಸೂರು ಪ್ರಾಂತದಲ್ಲಿ ತೈಮಂ ಉಪಾಧ್ಯಾಯರು 
ಗಳ ಸಂಘವು ಉತ್ತಮ ಸ್ಥಿತಿಯಲ್ಲಿಲ್ಲವೆಂದೂ, ಹಳೆಯ 
ಮೈಸೂರಿನ ಉಸಾಧ್ಯಾಯರುಗಳು ಈ ಸಂಘಕ್ಕೆ ಸೇರಿ 
ಒಂದು ವ್ಯವಸ್ಥಿ ತವಾದ ಸಂಘ ಸ್ಥಾಪನೆಗೆ ಪ್ರಯತ್ನಿಸ 


aoda ಬತ್ತು ಚರು ಇಂ AA 
ಅಧ್ಯಕ್ಷರಾದ ಆಚಾರ್ಯ ದೊಂಡೆಯವರನ್ನು 
ಆಹ್ವಾನಿಸಿ, ಮೈಸೂರು ಪ್ರಾಂತದಲ್ಲೆಲ್ಲಾ ಸಂಚರಿಸಿ 


ಸಂಘಕ್ಕೆ ಹೆಚ್ಚು ಶಕ್ತಿ ಕ್ರಿಯನ್ನು ಕೂಡಿಸಲು' ಪ್ರಯತ್ನಿಸ 
ಬೇಕೆಂದೂ ಮನವಿ ಮಾಡಿಕೊಂಡರು. ಬೆಂಗಳೂರು 
ಜಿಲ್ಲೆಯಿಂದ ಸುಮಾರು ಎಂಟು, ಹತ್ತು ಪ್ರತಿನಿಧಿಗಳು 


ಹೋಗಿದ್ದರು. 


ಮೂಲಶಿಕ್ಷಣ ಸಪ್ತಾಹ--ಜೆಂಗಳೂರು ನಗರದ ಉತ್ತರ ವಿಭಾಗ 
(Bondad ನಗರದ ಉತ್ತರ ಭಾಗದ. ಶಾಲೆಗಳವರಿಂದು) 


ಬೆಂಗಳೂರು ನಗರದಲ್ಲಿ ಮೂಲತಿಕ್ಸ ಣದ ವಿಚಾರವಾಗಿ 
ಸಾರ್ವಜನಿಕರಲ್ಲೂ, ಅಧ್ಯಾ Sbe ಸೂಕ್ತವಾದ 
ತಿಳುವಳಿಕೆಯನ್ನು ಟುಮಾಡಿ. ತನ್ಮೂಲಕ ಪವಿತ್ರ ವಾದ 
ಮೂಲಶಿಕ್ಷಣ ಅಥವಾ ಜೀವನ ಶಿಕ್ಷಣವನ್ನು ನಗರ 
a, ದೇಶಗಳಲ್ಲಿ ಯಶಸ್ವಿಯಾಗಿ ಜಾರಿಗೆ ತರಬೇಕೆಂಬ 
ಸದೆ ಸ್ಲೇಶದಿಂದ ಈ ಮೂಲಶಿಕ್ಷಣ ಸಪ್ಪಾ ತ್ರಹವನ್ನು 
ಏರ್ಪಡಿಸಲು ಬೆಂಗಳೂರು ನಗರದ t ಜಿಲ್ಲಾ ನಿದ್ಯಾಧಿಕಾರಿ 
ಗಳಾದ ಸ ಸನ್ಮಾನ್ಯ ಎ. ಎಚ್‌. ದಳವಾಯಿ ಬಿ.ಎ. ಬಿ.ಟಿ, 
ಅನರು 5-12-1959% ದಿನ ಶಂಕರಪುರದ 
ಪ್ಲೈಮರಿ ಸ್ಟೂಲಿನಲ್ಲಿ ಒಂದು ಮಾಟಿಂಗನ್ನು ನಡೆಸಿ 
ಈ ಮುಂದೆ ಸ ತೀರ್ಮಾನಗಳನ್ನು ಕಾರ್ಯರೂಸಕ್ಕೆ 
ತರಬೇಕೆಂದು ಸಲಹೆಗಳನ್ನು ದಯಪಾಲಿಸಿದರು: 
1. ಈ ಮೂಲಶಿಕ್ಷಣ ಸಪ್ತಾ ಹವನ್ನು ಜೆಂಗಳೂರು 
Au Senat ದಕ್ಷಿಣ ವಿಭಾಗದವರು ಶಂಕರ 
ಪುರದ ಸ್ಫೂಲಿನಲ್ಲೂ, ಉತ್ತರ ವಿಭಾಗದವರು 


ಶೇಷಾದ್ರಿಪುರಂ ಸ್ಫೂಲಿನಲ್ಲೂ ನಡೆಯಿಸಬೇಕೆಂದು 
EAN 

೨. ಈ ಎರಡು ಕೇಂದ್ರಗಳವರು 20-1-1960ರಿಂದ 
ಈ ಮೂಲಶಿಕ್ಷಣ ಸಪ್ತಾಹವನ್ನು ಪ್ರಾರಂಭಿಸಿ 
26-1-1960ಕ್ಕೆ ಮುಕ್ತಾಯ ಮಾಡಬೇಕೆಂದು 
ತೀರ್ಮಾನಿಸಲಾಯಿತು. 

3. ಮೂಲಶಿಕ್ಷಣ ಸಪ್ತಾಹದ ಅಂಗವಾಗಿ ಒಂದು 
ವಸ್ತು ಬ್ರಪ್ರದರ್ಶನವನ್ನು, ಏರ್ಪಡಿಸಿ ಅದಕ್ಕೆ ಮಕ್ಕ 
ಳಿಂದಲೂ, ಅಧ್ಯಾಪಕರಿಂದಲೂ, ಶಾಲ್ರೆಯ 
ಸಾಮೂಹಿಕ NE ರಚಿಸಲ್ಪಟ್ಟ 
Boos ಕೃತಿಗಳನ್ನು ಪ್ರ ದರ್ಶಿಸಬೇಕೆಂದು ತೀರ್ಮಾ 

| ಆ 

4. ಮೂಲಶಿಕ್ಸಣದ ವಿಚಾರದಲ್ಲಿ ಸಾರ್ವಜನಿಕರಲ್ಲೂ, 
ಅಧ್ಯಾಷಕರಲ್ಲೂ ನವಜಾಗೃತಿಯನ್ನುಂಟುಮಾಡಿ 
ಅದರ ಒಲುಮೆ, ಸಹಕಾರಗಳನ್ನು ಪಡೆಯುವ 
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ಮಾಡಿಸಬೇಕೆಂದು: ತೀರ್ಮಾನಿಸಲಾಯಿತು. 

5. ಕೇವಲ ಮೂಲಶಿಕ್ಷಣ ಸಪ್ತಾಹ ಮಾಡುವು 
ದೊಂದನ್ನೇ ಗು ಕೊಳ್ಳದೆ ಈ ago 
ದಿನಗಳ ಕಾರ್ಯಕ್ರಮವನ್ನು ಮೂಲಶಿಕ್ಷ್ಮಣದ 
ನಿಚಾರಗೋ à ಯನ್ನಾಗಿ TN 
ತೀರ್ಮಾನಿಸಲಾಯಿತು. 

6. ಮೂಲಶಿಕ್ಷಣ ಸಪ್ತಾಹದ ಸಮಿತಿಯವರು ಎಲ್ಲಾ 
ಶಾಲೆಗಳಲ್ಲೂ ಕಾರ್ಯರೂಪಕ್ಕೆ ತರಬಹುದಾದ 
ಏಕರೂಪದ ಪ್ರಾರ್ಥನೆ ಮತ್ತು ಅದನ್ನು ನಡೆಸುವ 


ನಿಧಾನ, ಬಾಲಸಭೆ ಮತ್ತು ಸಂಸ್ಕೃತಿ ಸಭೆಗಳನ್ನು 


+ ನಡೆಸುವ ವಿಧಾನಗಳನ್ನು ರಚಿಸಬೇಕೆಂದು ತೀರ್ಮಾ 
ನಿಸಲಾಯೆತು. 

ಮೇಲ್ಕಂಡ ತೀರ್ಮಾನಗಳಂತೆ ಬೆಂಗಳೂರು ನಗರದ 
ಉತ್ತರ ವಿಭಾಗದ ಶಾಲೆಗಳವರು ನಡೆಸಿದ ಕಾರ್ಯ 
ಕಲಾಪಗಳ ಸಂಕ್ಸಿಪ್ತ ವರದಿಯು ಈ ಮುಂದೆ ಕಂಡಂತೆ 
ಇರುತ್ತದೆ : 
(0, ವಸ್ತುಪ್ರದರ್ಶನದಲ್ಲಿ ಭಾಗವಹಿಸಿದ ಶಾಲೆಗಳವರು :- 

1. ಶೇಷಾದ್ರಿಪುರಂ ಎಕ್ಸ್‌ಟಿನ್‌ಷನ್‌ BO 

ಬಾಯ್ಸ್‌ ಸ್ಟೂಲ್‌. 

. ನೆಹರೂ ನಗರ, ಮಕ್ಕಳ ಮಂಟಸ. 
. ಶೇಷಾದ್ರಿಪುರದ ಆರ್ಯ ವಿದ್ಯಾಶಾಲೆ. 
- ಶೇಷಾದ್ರಿಪುರದ ಗರ್ಲ್ಸ್‌ ಪೈಮರಿ ಸ್ಟೊಲ್‌: 
. ಮಲೆ 3 (8,00 ಉರ್ದು ಅಸ್‌ಗ್ರೇಡೆಡ್‌ ಸ್ಟೂಲ್‌. 
4 ಮಲ್ಲೆ ಶ್ವ ರದ ಉರ್ದು ಗರ್ಲ್ಸ್‌ ಸ್ಕೂಲ್‌. 
nTa ಶ್ರೀಥಾಮಪುರದ ಸೇವಾಶ್ರ DE 

8. ತಾತಾ ಇನ್‌ಸಿ ಟ್ಯೂಟ್‌ ಫೈ 3 ಮರಿ ಸ್ಕೂಲ್‌ 

9. ರಾಜಾಜಿ ನಗರದ 3,500 ಸ್ಕೂಲ್‌. 
10. ಮಲ್ಲೇಶ್ವರದ ಸೇವಾಸದನದವರು. 
11. ಕೆಂಪಾಪುರ ಅಗ್ರಹಾರದ ಪೈಮರಿ ಬಾಯ್ಸ್‌ 

ಸ್ಕೂಲ್‌ 


oa Pm ಬು ಟಿ 


ಲಾ 
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ತಾಃ 


ತಾ| 20-1-1960 
ವಸ್ತುಪ್ರದರ್ಶನದ ಆರಂಭ 
ಶ್ರೀ ಡಿ. ಸುಬ್ರಾಮಯ್ಯನವರು 
ಭಾಷಣ: ಶ್ರೀ ಎನ್‌. ಆರ್‌. ಹೀರೇಮಠ್‌ರವರು 
21-1-1960 
ಅಧ್ಯಕ್ಷ ರು: ಶ್ರೀ ಕೆ. ನಾರಾಯಣರಾಯರು 
ಭಾಷಣ: ಶ್ರೀ ಜಿ. ಮಟಮಯ್ಯನವರು 


ತಾ| 22-1-1960 
ಅಧ್ಯಕ್ಷರು: ಶ್ರೀಕೆ. ಎ. 
ಭಾಷಣ: ಶ್ರೀ.ಬಿ. ಎಸ್‌ 


ಪ್ರಾಣೇಶರಾಯರು 
: ಪಾಂಡುರಂಗರಾವ್‌ 
ಕವರು 
ತಾ 23-1-1960 
“ಮಾದರಿ ಬಾಲಸಭೆ 
Soll 24-1-1960 
: ಅಧ್ಯಕ್ಷರು : 
ಭಾಷಣ: 


ಶ್ರೀ ಜಿ. ,ಮಟಮಯ್ಯನವರು 
ಶ್ರೀ ಕೆ. ನಾರಾಯಣರಾಯರು 


Sol 25-1-1960 
ಅಧ್ಯಕ್ಷರು: 
ಭಾಷಣ: 


ಶ್ರೀ ಎಂ. ಜಿ, ಶೇಷಾದ್ರಿ ಯವರು 
ಶ್ರೀ ಡಿ. ವಿಶ್ಲೆ ಶ್ವ ಶ್ವರಯ್ಯ ನವರು 


, ತಾ| 26-3-3960 


ಭಾರತದ ಗಣರಾಜ್ಯ ದಿನಾಚರಣೆ 

ಅಧ್ಯಕ್ಷರು: ಶ್ರೀ ಮಟಮಯ್ಯ ನವರು 

ಪ್ರತಿದಿನವೂ ಕಾರ್ಯಕ್ರ Sec ವಿಶೇಷ ರೀತಿಯಲ್ಲಿ 
ನಜೆದು ಸರ್ವರಿಗೂ ಆತಂಡದಾಯಕವಾಗಿತ್ತು. 


20ನೇ ತಾರೀಖಿನಿಂದ 26 ಕೇ ತಾರೀಖಿನವರೆನಿಗೂ 
ತೆರೆದಿದ್ದ ವಸ್ತು ಪ್ರದರ್ಶನಕ್ಕೆ ಸ ಸಾವಿರಾರು ಮಂದಿ ಸ ಸಾರ್ವ 
ಜನಿಕರು ಭೇಟಿಕೊಟ್ಟು ಪ್ರ ದರ್ಶನವನ್ನು ಕೊಂಡಾಡಿದರು. 
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“dor | 110% ae 


ಶ್ರೀ ಹೆಚ್‌. ಆರ್‌. ಲಕ್ಷ್ಮೀಕಾಂತ 


ಎಡೇಶಗಳು ಅಷ್ಟೊಂದು ಮುಂದುವರಿದು ನಮ್ಮದೇಶ 
ಇನ್ನೂ ಕೆಳಮಟ್ಟದಲ್ಲೇ ಇರುವುದಕ್ಕೆ ಇರುವ ಕಾರಣ 
ಗಳಲ್ಲಿ, ವಿದ್ಯಾನಂತ ಪ್ರ ಜೆಗಳು ನಮ್ಮ ನಾಡಿನಲ್ಲಿ ಹೆಚ್ಚು 
ಮಂದಿ ಇಲ್ಲದಿರುವುದೂ ಒಂದು' ಎಂದರೆ ತಪ್ಪಾಗ 
ಲಾರದು. 


AB, ಎಂದರೇನು? 

‘aay ಎಂಬುದು ಸಣ್ಣ ಪದವಾದರೂ .ಅದರ ಅರ್ಥ 
ವಿಶಾಲವಾದದ್ದು ಮಾತ್ರವಲ್ಲದೆ, ಈ ಚಿಕ್ಕ ಲೇಖನದಲ್ಲಿ 
ಅದನ್ನು ನಿವರಿಸುವುದೂ ಕಠಿಣವಾದ ಕೆಲಸವೇ ಆಗಿದೆ. 
ಒಟ್ಟ 180 ಹೇಳುವುದಾದರೆ ನಾವು ಯಾವುದನ್ನು 
ನರ ಆಚರಿಸುತ್ತೇವೆಯೋ ಅದೇ ವಿದ್ಯೆಯ ವಿವಿಧ 
ಮುಖಗಳು. 


ID, 7 ಎಂದರೇನು? 

ಜಾನ್‌ ಡ್ಯೂ ಯಿ "ವಿದ್ಯಾಭ್ಯಾಸ'ವನ್ನು ವಿವರಿಸುತ್ತಾ 
" ಹುಟ್ಟಿ ಜ್‌ ಸಾಯುವವರೆಗೆ ಪಡೆಯುವ ಅನುಭವ 
Soda ವಿದ್ಯಾಭ್ಯಾಸ”, ಎಂದು ಹೇಳಿದ್ದಾ 3. 

“ Education does not mean: teaching people 
what thay do not know. It does not mean teaching 
youth the shapes of letters and the tricks of num- 
bers and then leaving that to turn their arithmetic 
to roguery and their literature to lust. It means 
on the contrary training them to perfect: exercise 
and kingly continence of their bodies and souls. 
It is a painful, continuing and difficult work to be 
done by kindness, by watching, by ‘warning, by 
precept and by praise, but above all, by example.” 
ಎಂದು ರಸ್ಕಿನ್‌ ಅಭಿಪ್ರಾ ಯಪಟ್ಟದ್ದಾರೆ. 

ನದ್ಯಾಭ್ಯಾಸನನ್ನು ಕ ಕುರಿತು ಫೆ ೀಟೋಕವರು, “The : aim 
of education’ is to develop i in the body ‘and in the 
soul ‘all, the beauty and all the perfectness of which 
they are capable’ ' ಎಂದು ವರ್ಣಿಸಿದ್ದಾ ಶೆ, 

= ಕ್ಯಾಂಟ್‌ ರವೆರು; “Education is the ಭಕ 
in the individual of all the perfection of which he 
is capablé ೫ ಎಂದು "ವಿವರಿಸಿರುವರು. 
. “The object of education is the relation of a 


ETT 


faithful, pure and holy life; - Fhe purpose: of 


A 


teaching is to bring even more out of man, rather 
than to put more and more into him” ಎಂಬುವುದು 
ಪ್ರೊಬೆಲರ ಅಭಿಪ್ರಾಯ. 
ಒಬ್ಬರಿಗೊಬ್ಬರು ಸಹಾಯಕರಾಗಿ ಸಹೋದರರಂತೆ 
ಪ್ರೀತಿಯಿಂದ ಇರುವುದು, ಅತ್ಯಾಸೆ, ಅಸತ್ಯಗಳನ್ನು 
ಬಿಟ್ಟು ಸತ್ಯಮಾರ್ಗದಲ್ಲಿ ನಡೆಯುವುದು ಇದೇ ವಿದ್ಯಾ 
ಪೇಡ ರಾಷ್ಟ್ರಪಿತ ಗಾಂಧೀಜಿ ಹೇಳಿರುವರು, 
ಭ್ಯಾಸದ ಮೂಲೋದ್ದೇಶವನ್ನು ನಾವು ಹೀಗೆ 
= ಶಾಸ್ತ್ರಜ್ಞರ ವಿವಿಧ ದೃಷ್ಟಿಕೋಣಗಳಿಂದ ಅಳೆಯ 
ಬಹುದು. : 
ವಿದ್ಯೆಯ ಬೆಲೆಯೇನು? ` 
ದದಾತಿ ವಿನಯಂ, ವಿನಯಾದ್ಯಾತಿ ಪಾತ್ರತಾಂ | 
i ಪಾತ್ರತ್ವಾದ್ಧನಮಾಪ್ಲೋತಿ ಧನಾದ್ಭರ್ಮಂ ತತಃಸುಖಂ॥' 
ದ್ಯ ವಿನಯವನ್ನು ಕೊಡುತ್ತದೆ. ವಿನಯದಿಂದ 
ಯೋಗ್ಯ ತೆ, ಯೋಗ್ಯಕಿಯಿಂದ ಧನ, ಧನದಿಂಧ ಧರ್ಮ, 
ಧರ್ಮದಿಂದ ಸ 
"ನಾಸ್ತಿ ವಿದ್ಯಾ ಸಮೋ ಬಂಧುಃ' — ವಿದ್ಯೆಗೆ ಸಮ 
ನಾದ ಬಂಧುವಿಲ್ಲ. 
E ಮಾತೇನ ರಕ್ಷತಿ ಸಿತೇವ ಹಿತೇ ನಿಯುಂಕ್ರೇ I 
ಕಾಂತೇವ ಚಾಭಿರಮಯತ್ಮಪನೀಯ Beso it 
ಕೀರ್ತಿಂ ಚ Ava, ನಿತನೋತಿ ತನೋತಿ ವಿತ್ತಂ | 
tone os ಕಲ್ಪ ಲತೇನ ವಿದ್ಯಾ ॥ > 
ತಾಯಿಯಂತೆ ಕ್ಷಿ ಸುತ್ತದೆ, ತಂದೆಯಂತೆ. ಹಿತ 
3 ಡಿಯುತ್ತದೆ, wanda’ ಖೇದವನ್ನು ಹೋಗ 
ಲಾಡಿಸಿ ಸಂತೋಷವನ್ನು ಂಟುಮಾಡುತ್ತಡೆ. ಹಣವನ್ನು 
ಕೊಡುತ್ತದೆ. ಅದು ನೀಡದಿರುವುದು ಯಾವುದು? 
ಕಲ್ಪವೃಕ್ಸದಂತೆ ağ! \ 
- * ಸ್ವಗೃಹೇ ಪೂಜ್ಯತೇ Se | 
ಸ್ಹಗ್ರಾಮೇ ಪೂಜ್ಯತೇ ಪ್ರ 
R s BeBe ಪೂಜ್ಯತೇ ರಾಜಾ! 
am, ನ್‌ ಸರ್ವತ್ರ 'ಪೂಜ್ಯತೇ॥ ತೆ 
ಆ ಕೇಳಿಲ್ಲವೇನು? 
ಸರ್ವಜ್ಞ ಜ್ಞ ವಿದ್ಯೆಯನ್ನು ಕುರಿತು 


$ ವಿದ್ಯೆಯುಳ್ಳ: ಮುಖವು ಮುದ್ದು ಬರುವಂತಕ್ಕು 
ವಿದ್ಯೆಯಿಲ್ಲದವನಾ: ಬರಿಯ ಮುಖವು ಹಾಳೂರ" 
ಹದ್ದಿಂನತಕ್ಕು ಸರ್ವಜ್ಞ 1 
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ಇದ್ದಲ್ಲಿ ಸಲುವ ಹೋಗಿದ್ದಲ್ಲಿಯೂ ಸಲುವ 
ಎಿಜ್ಮೆಯನ್ನು ಬಲ್ಲ ಬಡವನಾಗಿರಿಯಮೇಲಿದ್ದ ರೂ 
ಸಲುವ ಸರ್ಪಜ್ಞ I’ 
ಎಂದು ಹಿರಿಮೆಯನ್ನು ಹಾಡಿದ್ದಾನೆ. 
ಕಲಿಯಲು ಕೈಗೊಳ್ಳಬೇಕಾದ ಕ್ರಮ 
ಇದರಲ್ಲಿ ಪ್ರಮುಖ ಪಾತ್ರ ತಾಯಿ, ತಂದೆ ಅಥವಾ 
ಫೋಷಕರದು.' 3 
*ಕಲಿಸಿದಾತಂ ವರ್ಣಮಾತ್ರಂ ಗುರು? ಎಂಬ 
ಸೋಮನಾಥರ ನುಡಿಗಳನ್ನು ಅರಿಯದವರಾರು? 
ಜೆ. ಎಸ್‌. ಮಿಲ್‌ರವರ ವಿವೇಕವಾಣಿ, “Whatever 
helps the shape of human beings to make the 
individual what he is, or hinder him from what he 
is not, isthe part of his education” ಎಂಬುದು 
ಕೆನನಿನಲ್ಲಿತಲರ್ಹವಾದುದು. ಕೇವಲ ಒಂದು ಶಾಲೆ 
ಯಿಂದ ಇನ್ನೊಂದು ಶಾಲೆಗೆ ಹೋದಮಾತ್ರಕ್ಕೆ ಹಿಂದಿನ 
ಉಪಾಧ್ಯಾಯರನ್ನು ತುಚ್ಛವಾಗಿ ಕಾಣುವುದು, ಕೇವಲ 
ಸಿರಿವಂತಿಕೆ ಅಥವಾ ರೂಪು ಅಥವಾ ವರ್ಷದ ದೃಷ್ಟಿ 
ಯಿಂದಾಗಲೀ ನೋಡಿ ಮನ್ನಣೆ ಕೊಡಬಾರದು. ಹಾಗೂ 
ತಂಜಿತಾಯ್ಗಳ ಬಲವಂತಕ್ಕಾಗಲೀ, ನೌಕರಿ ಅಥವಾ 
ಪದವಿಯ ಆಸೆಗಾಗಲೀ ಓದದೆ ಜ್ಞಾನವನ್ನು ಹೆಚ್ಚಿಸಿ 
ಕೊಳ್ಳುವ ಸಲುವಾಗಿ, ಇತರರ ಆತ್ಮನನ್ನು ಪ್ರೀತಿಯಿಂದ 
ಗೆಲ್ಲುವ ಸಲುವಾಗಿ ವಿದ್ಯಾಭ್ಯಾಸ ಪಡೆಯಬೇಕು. 
"ಯವನೋ ವಿದ್ಯಯಾ ಬುಧಃ? ಅಂತಹ ವಿದ್ಯೆಯನ್ನು 
ಹೇಳಿಕೊಡುವ ಗುರುಗಳನ್ನು 
*ಗುರುರ್ಬ್ರಹ್ಮಾ ಗುರುರ್ಪಿಷ್ಟುಃ ಗುರುರ್ದೇವೋ 
ಮಹೇಶ್ವರಃ 1 
ಗುರುಸ್ಸಾಕ್ಲಾತ್‌ ಪರಬ್ರಹ್ಮ ತಸ್ಮೈ ಶ್ರೀ ಗುರವೇ ನಮಃ ॥ 
ಗುರವೇ ಸರ್ವಲೋಕಾನಾಂ HR ಜೇ ಭನರೋಗಿಣಾಂ | 
ನಿಧಯೇ ಸರ್ವ ವಿದ್ಮಾನಾಂ ದಕ್ಷಿಣಾಮೂರ್ತಯೇ ನಮಃ? 


ಸರ್ಪೋದಯದಡೆಡೆಗೆ: *  « 


ಎಂದು ಪ್ರಾರ್ಥಿಸುವುದರ ಜೊತೆಗೆ ಅದರಂತೆ ಮನ 
ದಲ್ಲಿಯೂ ಸ್ಥಿರವಾಗಿ ತಿಳಿದುಕೊಂಡಿರಬೇಕು. 


ಕ ಉಪಾಧ್ಯಾಯನ ಕರ್ತವ್ಯ 

ಯಾವುದೋ ನಿರ್ದಿಷ್ಟ ಪರೀಕ್ಷೆಯಲ್ಲಿ ತೇರ್ಗಡೆಯಾದ 
ಮಾತ್ರಕ್ಕೆ ಗುರು ತಾನು ಮೇಧಾವಿ, ತಾನು ಇನ್ನು 
ತಿಳಿಯಬೇಕಾದುದೇನೂ ಇಲ್ಲವೆಂದು ತಿಳಿಯಜಿ ದಿನ 
ದಿನವೂ ಹೆಚ್ಚುಹೆಚ್ಚಿನ ನಿಷಯಗಳನ್ನರಿಯಲು ಆಸಕ್ತ 
ನಾಗಿಯೂ, ವಿದ್ಯಾರ್ಥಿಗಳ ಅಭಿರುಚಿ, ಮನೋಭಾವನೆ 
REZ, OF, ಬೋಧಿಸುವವನಾಗಿಯೂ, ವಿದ್ಯಾರ್ಥಿಯ 
ತೊಂದರೆಗಳನ್ನುಹೋಗಲಾಡಿಸಲು ಸದಾಸಿದ್ಧ ನಾಗಿಯೂ, 
ಮಕ್ಕಳು ಸತ್ಯ, ಅಹಿಂಸೆ ಅರಿತು ಸಹೋದರತ್ವದಿಂದ 
ಪ್ರಜಾ ಪ್ರಭುತ್ವದಲ್ಲಿ ಬಾಳಲು ಅವಕಾಶವೀಯಬೇಕು, 
ಹಾಗೂ ತನ್ನ ವೃತ್ತಿಗೆ ಬೇಸರಪಡದೆ ಪೆಯಿನ್‌ (Paine) 
ಹೇಳಿರುವಂತೆ “ನೂರು ಮಂದಿ ಪುರೋಹಿತರುಗಳಿಂದ 
ನಾಡಿಗೆ ಉಂಟಾಗುವ ಪ್ರಯೋಜನಕ್ಕಿಂತ ಒಬ್ಬ 
ಪ್ರಾಥಮಿಕ ಶಾಲಾ ಉಪಾಧ್ಯಾಯನಿಂದ ಉಂಟಾಗುವ 
ಪ್ರಯೋಜನ ನೂರು ಪಾಲು ಹೆಚ್ಚು” ಎಂದು ಹೆಮ್ಮೆ 
ಪಡಬೇಕು. 

« ಸಹನಾ ವವತು । ಸಹನೌ ಭುನಕ್ತು 

ಸಹವೀರ್ಯಂ ಕರವಾವಹೈ | ತೇಜಸ್ವಿನಾವಧೀತಮಸ್ತು 

ಮಾ ವಿದ್ವಿಸಾವಹೈೈ | ಓಂ ಶಾಂತಿಃ ಶಾಂತಿಃ ಶಾಂತಿಃ |' 
ಎಂಬುದಾಗಿ ಉಪನಿಷತ್ತು ಹೇಳಿರುವಂತೆ ಸುಖಸಂತೋಷ 
ದಿಂದ ಕೂಡಿರುವ ನೂತನ ಸಮಾಜ ಸಟ್ಟುವಿಕೆಗೆ 
ವಿದ್ಯಾರ್ಥಿ ಹಾಗೂ ಉಪಾಧ್ಯಾಯರ ಕರ್ತವ್ಯ ಬಹುತೇಕ 
ಮುಖ್ಯ ಎಂಬುದು ಸತ್ಯವಾದ ಸಂಗತಿ. ಈ ಕರ್ತವ್ಯ 
ವನ್ನರಿತು ಕ್ರಿಯೆಗಿಳಿಸಿದಾಗಲೇ-- 


“ಸರ್ವೋದಯ? . 


1 


THE IDEAL TEACHER 


A TEACHER can never truly teach unless 
he is still learning himself. A lamp 
can never light another lamp unless it conti- 
nues to burn its own flame. The teacher 
who has come to the end of his subject, who 
has no living traffic with his knowledge, but 
merely repeats his lessons to his students can 
only lead their minds: he cannot quicken 
them. Truth not only must inform but also 


must inspire. If the inspiration dies out and 
the information only accumulates than truth 
loses its infinity. The greater part of our 
learning in the schools has been a waste 
because, for most of our teachers, their sub- 
jects are like dead specimen of once-living 
things with which they have a learned: 
acquaintance, but no communication of life 
and love— Rabindranath. Tagore. 
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When Time is Money... 


Why waste it on rewriting the same 
matter for different divisions of the same 
standard ? 


For saving the trouble of rewriting there is 
no other better way than using our Slated 
Roll-up Black-Boards. 


They are handy and portable so that they 
can be taken from one place fo another 
without the least difficulty. Further as they 
are coated with a scientific coating they are 
writable with chalk, erasable with duster 
and readable from any angle of vision, 


On account of their quality, utility, 
hangability, and the above outstanding 
features they are blessed by eminent 
educationists at home and abroad. 


For testimonials and literature please write immediately to: 


MEGH SLATE FACTORY (Private) LTD, 


POST BOX No. 24, 
BARAMATI (Poona), INDIA. 
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“There are numbers of books of essays and letters on the market which 
are badly written and full of mistakes of spelling, grammar and idiom. 
If reliable models are not used or recommended by the teacher, the 
pupils are likely to resort to such kooks, to their own damage and hurt.” 


SCHOOL ESSAYS AND LETTERS 


By H. MARTIN, MA.0.BE. 


PRINCIPAL. ISLAMIA COLLEGE? PESHAWAR 
CONTAINS 150 ESSAYS AND 50 LETTERS 


Pages: 360 Twenty-fifth Edition Price: Rs. 2 


EXTRACTS FROM THE PREFACE 


The object of this little book is to supply students with a number of 
model essays and letters on a variety of subjects. Example is better than 
precept; and the best way to teach a pupil, the art of essay-writing, and 
letter-writing is to show him by examples how it is done. No amount 
of theory can take the place of practice; and the inculcation of rules of 
composition will have little effect upon the pupil’s mind, unless he is 
shown by reliable models how these rules can’ be carried out. The 
careful study of a few model essays will give him more insight into the 
art of essay-writing than any number of lessons on the theory. 


Many teachers, however, object to this method, because they are 
afraid that their pupils will be tempted to learn the model letters and 
essays by heart, in the hope that they will get the same subjects in their 
examination papers. No doubt, there is this danger, but it is one that can 
be guarded against by. a wise teacher. 


Even if students do resort to cramming, they are not likely in,this 
case to do themselves much real harm. Language is learnt by imitation; 
and a good way of learning how to arrange words and sentences is by 
learning passages of good English by heart. 


Lastly, it is not a question of models or no models, but of good 
models or bad models. There are numbers of books of essays and letters 
on the market which are badly written and full of mistakes of spelling, 
grammar and idiom. If reliable models are not used or recommended by 
the teacher, the pupils are likely to resort to such books, to their own 
damage and hurt. No example at all is better than a bad example; but a 
good example is better than either. - 
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